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A   sTUDy   OF  THE  rmslc  EDucATION  PROGRAM

OF  WATAUGA   cOuNTr

I.      TEE  PROBLEM

Statement  of
_        _                          ____.                _ ±!±±  problem.     It  wee  the  purpose  of  this

study  to  determine  as  closely  as  possible  through  a  question-

naire  and  through  personal  conferences   (1)  What  has  been  done

in  Watauga  County  in  the  development  of  a  rmsic  program;   (2}

lthat  problems  now  exist  that  might  suggest  further  investi-

gations;   (3)  How  to  compare  the  information  of  this  sun.vey

with what  various  writers  think  al.e  the  problems  in  the
field;   and  (tr)  What  recormendatiens  can  be  made  for  an  improved

music  program  in  the  county  based  on  the  data  collected.

11.     IIRE  pROcmuRE

In  order  to  obtain  a  more  coxprehensive  view  of  what

had  been  atteriipted  in  relation  to  this  specific  area  of

investigation  all  pertinent  and  relevent  literature  to  be
found  in  the  Appalachian  State  Teachers  College  Library

concerning  this  subject  was  reviewed  and  analyzed.

All  materials  available  for  the  teaching  of  music  in
the  county  were  studied  carefully.

Several  conferences  were  held  with  the  county  super-

visor.  of  Watauga  County  to  study  general  music  trends  and  to

make  preparations  f or  the  study.
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Silver  Blrdett  Company,   the  publisher.s  of  the  state-

adopted  texts, New  Music  Horlzons_    _    _ _    _   _   _                                     _           .      _ -            _ were  contacted  in  regard

to  listing  of  relative  materials  available  for  use  by the
classroom  teachers.

A  questiormaire  was  prepal.ed  and  distributed  to  all

county  elementary  teachers.    The  objective  section  was

divided  into  five  parts:     {1)    General  Information,   (2)

Attitudes,   (3)  Bflaterials,   (ly)     Procedures,   and  (5)  Evaluatioa.

The  results  of  this  questionnair.e  were  tabulated  and

analyzed  to  determine  predominance  in  (1)  general  training  of

teachers,   (2)  rmsical  training  of  teachers,   (3)  experience  of

teachers,   (4)  materials  used,   (5)  type  of  procedure  used  and

the  time  distribution  of  each,   (6)  teacher  evaluation  of

existing  mislc  programs,   and  (7)  significance  of  the  results

obtained.    This  tabulation  was  done  on  a  county-wide  basis.

The  questionnaires  were  Categorized  according  to  the

music  status  of  the  teacher  based  on his  personal  reaction.

The  three  categories  used  were   (1)   classroom  teachers  with

more  than  minirmm  course  requirements,   {2)   classroom  teachers

with  minimum  course  requirements,   and   (3)   Classroom  teachers

Hith  less  than  minimum  cour.se  requirements.    Reactions  were

studied  from  this  position  and  conclusions  were  draLwn.

Conferences  were  held  with music  people  from  all  over

this  aLnd  adjoining  states.     The  most  valuable  of  these  was

the  one  held  with  Dp.   fRTnold  Hoffman,  Norith  Carolina  State

Music  Supervisor.
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The  results  of  the  whole  survey  were  compared  with

conclusions  drawn  from  the  study  of  the  literatul.e  in  the

field.
Tentative  conclusions  wer.e  drawn  and  pecommend&tions

were  made  for  the  provision  of  improved  music  education  in

Watanga  County.

Ill.     RESULTS

(1)    What  has  been  done  in  Watauga  County  in  the  development

of  a  rmsie  ppogpam?

1.    Teachers  have  been  motivated  to  equip  themselves

with  college  degrees  in  their  respective  fields  which  include
a  required  music  course.

2.     The  self-contained  Classroom  has  been  established.

3.    Some  of  the  vital  attitudes  have  been  established
in  teachers.

4.    Peachers  have  attempted  to  include  rrmsic  in  their
school  curpiculun.

5.     Some  meter.ials  for  the  teaching  of  music  have
been purchased.

6.     The  state-adopted  music  texts  and  manuals  have

been  provided  for  in  the  schools.
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(2)  What  problems  now  exist  that  might  suggest  further
investigation?

1.    There  are  no  msic  teachers  as  such  in  the

County  schools.

2.    JEm:y  attexpt  on  the  part  of  principals  to  use

classroom  teachers  who  al.e  qualified  to  teach  rmsic  in  the

building  of  a music  program  completely  defeats  the  philosophy

of  the  self-contained  classr.oom  because  the  only  way  he  has

of  using  them  is  on  a  depar.tmental  ba.sis.

3.     There  is  no  professional  rmisical  guidance  for

classroom  teachers  which  me{ans  that  they  have  no  resources

to  draw  from when  they  really  need  and  want  assistance.

4.    Teachers  say  that  they  are  adequately  equipped
to  teach  music  but  do  not  feel  secure  enough  to  actually

attempt  the  job.

5.    Administrators  ape  not  urging  self-development
in  music  for  teacher.s.

6.    The  music  program  in  the  county  has  been  restricted

by  complacent  attitudes,  lack  of  adequately  trained  personnel,

lack  of  materials,  lack  of  inspiration  and  initiative  on  the

part  of  both  teachers  and  administrators.

(3)     How  to  compare  the  information  of  this  sun.veg  with

what  various  writers  think  are  the  problems  in  the
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field,

All  the  I.esults  of  the  tabulations  of  the  questionnaires
are  in  agreement  with what  the  writers  in  the  f ield  think

according  to:

1.    The  importance  of  msio

2.    1thy  misic  should  be  taught

3.     How  music  should  be  taught

4.     The  dangers  of  the  progl.am

j.    The  philosophy  of  the  self-contained  classroom
method  fCir  the  teachi]ng  of  music  successfully.

{4)     What  recommendations  can  be  made  for  an  improved  msic

program  in  the  county  based  on  the  data  collected?

1.    Continue  to  educate  personnel  of  the  county

schools  to  the  need  of  a  broadened  misic  program.

2.    Continue  to  strengthen  teachers  in  the  belief  that

they  are  capable  of  teaching  music  in  their  classrooms  on  a

cooper.ative  basis.

3.    Urge  teachers  to  avail  themselves  with  every

possible  opportunity  to  bl.oaden  their  rmsic  e.xperiences  and
education.

4.    Urge  administrators  to  feel  the  necessity  of  a
music  program  and  to  establish  concise  objectives  for

teachei.s  in  order  to  promote  it.
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5.    Iiead  County  administrators  and  personnel  in  the
county  schools  to  a  realization  that  with  the  help  of  some

type  of  professional  musical  guidance,   the  county  could

progress  with  a  music  program  that  the  schools  would  be

proud  of  and  from which  the  teachers  and  students  would
realize  satisfaction,   enrichment  and  broadened  musical  train-

ing.
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CRAPTER   I

ENTRcroucTloN

The  term music,   in  the  minds  of  most  people,   implies

the  art  of performance.    T9  others,  it  is  a  great  disciplinary
force.    To  the  masses  of  the  people,  it  is  an  art  that  is
appreciated  and  enjoyed  according  to  their  capacity  and

desire,

It  is  agreed  that  individuals  who  have  m&steped  music

in  any  of  its  fields  ape  a  great  satisfaction  to  themselves
as  well  as  to  those  afforded  audience  to  their  performances.

The  accuracy  and  precision with  which  they wol.k  is  the

I.esult  of  months  and  maybe  years  of  disciplinar.y  study  and

practice.    Study  has  shown  that  this  disciplinary  force  not
only  acts  to  produce  great  rmisicians,  but  also  plays  a  vital

role  in their  individual  lives.    Therefor.e,  the  musician  as

Hell  as  his  music  Commands  the  admiration  of  all.

The  people  ape  in  the  minority  who   are  capable  of

ever  reaching  professional  status  in  the  music  fields  the
same  as  are  those  who  ever  realize  the  great  disciplina]ry

force  that  it  exerts  on  their  lives.    However,  experience

teaches  that  the  majority  of  people  are  capable  of  appreci-

ating  lt-iusic  of  some  kind.    It  is  this  majority  in  which  the

investigators  in  the  music  educat.ion  field  are  most

interested  at  this  time.    They  ]mow  that  mich  of  the  happiness
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and  personal  adjustment  of  individu.als  is  the  result  of

musical  experiences.     Corimon  ]mowledge  reveals  that  misic  not

only  stimlates  emotion  but  also  releases  emotional  tension,

quite  often helping  a  person  to  live  a "ch  more  normal  life.
When  it  b.ecomes  clear  that  just  the  sound  of  rmsic  stirs  some

kind  of  feeling  within  every  individual,   a  Challenge  presents

itself  to  all  Who  are  interested  in  a more  inclusive  nmsio

education  program.     KwalwasserL  has  done  extensive  Hoi.k

relative  to  this  area  of  thought  and  has  written  a  Compre-

hensive  analysis  of his  findings.

Since  the  presence  of  lmsic  is  generally  ae]mowledged,

its  development  is  the  iznportant  factor  that  commands  the

most  worthy  efforts  of  all  concerned.    The  public  schools

ar.e  the  training  ground  of  our  nation.    It  is  not  only  the
opportunity  but  also  the  obligation  of  their  administration
to  include  a  growing  rmsic  program  in  the  curriculum.

Classroom music  has  had  many  restrictions.    It  could

be  assumed  that  not  too  many  years  ago,  music  was  taught

solely  for  the  purpose  of  producing  rmisicians.    This  fact  alone

would  limit  its  scope  to  a  Small  minority  who  either  showed

innate  tendencies  or  had  deep  interest  in personal  development.

I
Jacob  KwaLlwasser,   Problems  in

(New  York:     M.   Witmark  and     ons®   193ZT,
fublic  School  Husio
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It  would  seem  today  that  the  idea  of  music  for  the  select

feTuv  on  a  classroom level  has  long  since  been  discarded.

Administrators  are  anxious  to  see  a plan  set  up  whereby  music

can  be  used  to  vitalize  classroom activities  and  in  turn

reach  and  develop  each  individual  pupil  on  his  own musical

level.    It  would  certainly  not  be  the  purpose  of  this

philosophy  to  ever  ignore  those  capable  pupils  who  deserve
acceler.ated  training,  but  to  include  those  who  have  never  been

able  to  share  in  the  wonderful  world  ol-rmsical  experiences.

I.     IRE  pE3oREm

Statement g£ ±Eg problem.    It  was  the  purpose  of
this  study  to  determine  as  closely  as  possible  through  a

questionnaire  and  through personal  conferences   (1)  1that  has
been  done  in  Wat&uga  County  in  the  development  of  a  music

program;   (2)  1that  problems  now  exist  that  might  suggest
ft:trther  investigations;   (3)  How  to  compare  the  information

of  this  survey  with what  val`ious  writers  think  ape  the

problems  in  the  field;   and  (4)  What  recommendations  can  be
made  fop  an  improved  music  program  in  the  county  based  on

the  data  collected.

Ixpportance  e£ ±!±g E±]±§z.     Many  detailed  studies  of

music  have  been  made  and  many  courses  of  study  have  been

formil&ted  for  use  in  the  classroom.    Several  of  these  have
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been  Carefully  studied  for  possible  utility.2'  3'  4 Their.

value  cannot  be  measured.    1vlusic  has  been  taught  from  them

and  continued  progress  has  been  made.     However,   as  long  as

mu.sic  is  taught  as  an  isolated  subject  and  not  as  an  integral

part  of  the  curriculum,  its  present  status  and  relative
importance  will  remain.    Although  some  of  the  more  progressive

specialists  in the  field  have  already  arrived  at  this  con-
clusion,   a  universal  attitride  among  supervisors  and  classroom

teachers  rust  prevail  befoz3e  arty  definite  action  can  be

expected.    In  order  to  bring  about  such  an attitude,

par.ticularly  among  classroom teachers,   several  factors  will
need  to  be  considered:     (1)     their  musical  background,   (2)

their  musical  training,   {3)  their  general  attitude  toward
the  importance  of  music  in  the  classroom,   and  (4)  their

eagerness  to  participate  in  a program  of  music.    The

approach to  the  situation will  have  vital  relationships
to  any  accomplishment  expected.     It  lmst  be  assumed  at  this

Parks  Grant,  Music  fp= Elementar
York:    Appleton-Century-Crofts,   Inc.,19

3

Teachers

Hannah Hatthews  Cundiff  and  Peter  W.  Dykema,
School  Music  HandbookF2-Sit FT.

Grades
Ill,  VI.

(Hew

(Boston:     C.   a.   Birchard  and  Company,

George  E.  Hubbapd,
(New  York:

Music
Ameplcan  Book  Cojrij5iiriy;

tpeachingin_E±±Elementany
If3FTT =C-Ha-a-ti=F§
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time  that  the  classroom  teacher  is  a part  of  the  music  progl'am

and  that  his  cooperation  is  necessary.    Therefore,  the

establishment  of  the  proper  attitudes,  ideals,  and  feelings
of  obligation within  him is  of  primar`y  importance.

After  the  interest  of  the  classroom teachers  has  been
aroused  and  their  coopepatic>n  assured,   the  obligation  of  the

misio  specialist  begins.     He  must  be  ready  to  serve  at  any

time  that  he  is  called  on  and  in  whatever  capacity  designated.

All  of  his  work "st  be  adapted  to  classroom procedul.es  and
at  the  sane  time  to  the  promotion  of  the  highest  possible

msical  ideals.    His  ability  to  synchronize  the  music  program

with  the  classroom program will  prove  itself  in whatever

success  he  is  able  to  realize.

After.  much  consideration  it  seems  that  the  basis  upon

which the  rmisic  program  is  to  be  built  must  be  established

through  investigation  of  existing  circumstances.    Then,

procedures  could  be  planned  according  to  what  is  found.    It
is  obvious  here  that  each  situation will  be  altered  to  a

degree  by  its  own  local  conditions.    Individuals  who  are

int.erested  in  the  music  welfare  of  the  children feel  the
obligation  of  helping  with  the  work.

It  is  the  intention  of  this  study  to  make  such  an
investigation  in Watauga  County  and  to  make  whatever

recommendations  possible  according  to  the  data  established.



6

Limitations  of  the__       _   _  __  ___  __   __       __   _          .     - _§t_¥=dy_.     In  order  to  assure   the

reader  that  this  study  has  been  entirely  objective,  the
writer  has  made  an  investigation  of  its  limitations  and  will
list  the  ixportarit  ones  here:     €1)  the  study  was  made  in  the

irmedlate  vicinity  and  every  precaution was  used  to  keep  it

on  an  ixpepsonal  baLsis;   (2)  the  music  education  field  is

changing  so  rapidly  that  lt was  difficult  to  secure  adequate

current  literature;   (3)  formulating  a  questionnaire, which
would  be  coxprehensive  and  at  the  same  time  be  capable  of

challenging  the  desired  universal  res.otion  from  teachers,

presented  the  first  gI.eat  problem of  the  study;   (tr)  the
categories  of  the  questionnalpe  ln tthich  less  than  100  pep

centloaction was  realized  were  dlffioult  to  tabulate  and

draw  conclusions  from;   (5)  statistical  information  fop

coxparatlve  purposes  was  limited;   and  {6)  the  greatest

difficulty was  trying  to  keep  the  study  on a  basis  of
comparison  with  other.  parts  of  North  Carolina whose  local

situation has  no  par.allel  to  this  one.

11.     DEFIHITloHs  OF  TERrms  USED

Hnsic.    H[usic  shall  be  referred  to  in  this  study
as  a  subject  that  is  taught  in our  schools.
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Problem, Throughout  this  report  of  this  investi-

gation,  the  term problem  shall  be  interpreted  as  arry  diffi-
culty  that  has  been  experienced  in  relation to  the
administration  of  any  unisic  program.

§£±±§E.    Study  was  interpreted  as  any  investigation
that  has  been  or  is  being  carried  on.

Music specialist.    tphis  ten refers  to  those
individuals  who  by  intense  stmdy  and  expel.iences  have

qualified  themselves  as  specialists  in  the  field  of  rmisic,
whether  by  ceptification  or  otherwise.

Integration.    Integration  shall  b©  interpreted  as

practical  application  of  rmsic  used  concurrently with  all
other  subject  matter.

Correlation. Correlation in  this  study refers  to
the  including  of music  in  the  graded  curriculum on  an

integral  basis.

Self-contained  Classroom has  been  used  in  reference

to  a  classroom in which  the  homeroom  teacher  has  complete

charge  of  all  activities,  whether  of  the  basic  studies  or
of  the  special  subjects.
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ola.ssroom  refers  to  a  classroom  in  which

the  homeroom  teacher  exchanges  work  with  another  tee.chef  or

other  teachers.

Coopel.ative  p_p_ofr__±p  is  referred  to  in  this  study  as  a

rmsic  program that  is  worked  out  cooperatively  with  the

classroom  teachers,   the  school  administrators,   and  a  rmisic

specialist,   if  one  is  available,  papticipating®

Transition P=_e_=¥i__9±.     This  period  is  identified  as  the
change  from  the  departmiental  program  to  the  self-contained

classroom  progr'am.

Double-functionin is  the  idea  of  teaching music  in

connection with  subject  matter  and  also  in  a  special  period.

State-adopted texts,
refer.s  to  New  Music  Hopizons

Company,   New  York,   19LL8.

The  state-adopted  text  always

published  by  Silver  Bnrdett

Ill.     pRocHDURES  Arm  SouRCEs   oF  DATA

In  order  to  obta,in  a  more  coxprehensive  view  of  what

had  been  attempted  ln  relation  to  this  specific  area  of

investigation,  all  pertinent  and  relevent  literatur.e  to  be
found  in  the  Appalachian  State  Teachers  College  Iiibpary

concerning  this  subject  was  reviewed  and  analyzed.
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A  thorough  study was  made  of  the  materials  available

for  the  teaching  of  music  in  the  Classroom of  our  schools,

particularly  the  adopted  texts  and  all  relative  equipment.
This  study  was  carried  on by  personal  contact  with principals

and  teachers  of  the  various  schools  in  Watauga  County.

Several  conferences  were  held  with  the  county  super-

visor  to  study  general  trends  of music  education  and  the

distribution  of  adopted  rmi8ic  texts  and  other  materials.

Her  interest  in  the  investigation  gr.eatly  facilitated  the
work with  the  principals  of  the  schools.

Silver  Burdett  Coxpany,  the  publishers  of  the
adopted  texts, New  lfusic  Horizons very  graciously  sent  a
complete  listing  of  all  rel&tlve  material  available  for
use  by  classroom teachers.    They  also  sent  various  localities

in  dif[-erent  States  where  the  same  material  is  being  used.

On  the  basis  of  what  had  been  found  in  the  form  of

local  situations  and  what  conclusions  had  been  drawn  from

the  review  of  the  literature,  a  questionnaire  was  attempted.

The  writer  was  assisted  and  advised  by  a  graduate  committee

ln the  formation  of  this  questionnaire.    It  was  built  to
incite  an  interest  for misic  in  each  teacher  who  exanined  it

while  dr.Swing  fr.om him  the  per.sonal  information  desired.     The

actual  teacher  questionnaire  was  preceded  by  a  personal

letter  from the  wr.iter.    This  letter  was  an  attempt  to
establish  good  relationships  and  a  good  frame  of  mind  for  the
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reaction  to  the  questionnaire.    It  was  hoped  that  this

relationship would  faoilltate  any further  work that  might
be  attexpted  iB  this  locality.    The  letter  also  en]phasized
the  f8.ct  that  the  indiriter  was  inter+ested  in misic  as  it

affects  the  lives  of  people.

The  objective  section  of  the  questionnaire  was  divldod

into  five  par.ts.    It  was  arranged  in  completion  and  "ltiple
choice  form.    The  five  divisions  were  (I)  General  Information,

which  included  all  personal  information  including  general
training,  oertification,  degree,  teaching  situation,  teaching
experience,   and  musical  training;     (2)    Attitudes,  which

included  all  attitudes  toward  classroom msie  whether from
the  position  of  the  teacher  or pupil!     (3)    Materials,  which

included  all  available  materials  used  in  the  teaching  of
music  in  the  classr.oom whether  the  property  of  the  School  op

the  teacher.    It  also  included  those  available  materials
that  had  not  been  used;     (4)     Procedure,  which  included

the  amount  of  time  spent  in  the  teaching  of  unsic,  the  per

cent  of  time  allowed  the  various  major  objectives  for  a

mislc  program,   and  the  curl.iculum provision mere  for.  musical

activities;     (5)    Evaluation,  which  included  the  teaehep.a

idea  of  what  the  present  rmslc  progz`am had  been worth  to

the  school-cormlunity  relationships,  the  lntra-school  relation-
ships,  the  lntep  classroom relationships,  and  the  individual
student  personal  development  and  adjustnient.
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The  county  supervisor,  Pips.  Dessie  Aiae  Edmisten,

helped  to  acquaint  the  pl.incipals  of  the  schools  with  the

purpose  of  the  questionnaire.    Through  them,   it  was
distributed  to  every  elementary  school  teacher  ln  the  county.

The  cooperation  on  this  operation  could  not  have  been  better

and  the  I.esults  were  most  gratifying.    Every  questiormaipe

was  retur'ned  with  a  complete  response.

The  results  of  this  questiormaire  were  tabulated  and
analyzed  to  determine  predominence  in  (i)  general  training

of  teachers,   (2)  rmsieal  training  of  teachers,   (3)  experience

of  teacher.a,   {4)   attitndeB  toward  the  phllosoptry  of  the

teaching  of  music,   (5)  materials  used,   (6)  type  of  procedure

used  and  the  time  distribution  of  each,   {7)   teacher  evgiluation

of  existing  misic  programs,   and  {8)   signifieanee  of  the

results  attained.    The  tabulation was  done  on  a  courity-wide

basis,

After  work  was  completed  on  the  preliminary  mass

t&bul&tions,   the  questionnaires  were  categorized  according

to  the  music  status  of  the  teacher  based  on his  personal

reaction.     mese  three  categories  were  used    (i)     Classroom
•teachers  with  more  thari  minimum  Course  requirements;   {2)

Classroom  teachers  with  minimum  course  requirements;   and  (3)

Classroom  teachers  with  less  than  minimum  requirei-iients.    Re-

actions  were  studied  from  tbis  position  arid  conclusions  were

draun.
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Incidental  conferences  held  with rm.sic  people  enrolled

in  the  1953  summer  session  of  Appalachian  State  Teachers

College  helped  to  broaden  the  general  lmowledge  of  music

education  throughout  this  and  adjoining  states.
An  inspiring  and  most  valuable  conference  was  held

with Dr.  Armold  Hoffman,  the  State  Music  Supervisor  of  North

Carolina.     This  conference  was  what  the  writerneeded  to

confirm  the  idea  that  the  investigation was  worthHhile  and

that  any  conclusions  or  recommendations  I.esulting  from  a

study  in  this  particular  field would  be  valuable  to  the
rmsic  education  program  at  this  time.

Tthe  re'sults  of  the  whole  survey  were  then  eoxpared

with  conclusions  drawn  from the  study  of  the  litep&ture  in

the  field.
Finally,  the  ultimate  objective  of  this  study was

realized.     Tentative  conclusions  were  dra:wn  and  re-commenda-

tions  were  mde  fop  the  provision  of  misic  education  ±n

Wataug&  County.



CRAFTER   11

REVIEW  OF  TIE  LITERATURE

Mnoh has  been written  on  the  teaching  of  music  in  the

schools.    However,  due  to  the  fact  that  this  study  was  mede

to  investigate  the  possibilities  of  using  the  classroom
teacher  in  the  program,  mich  of  the  material  was  iFTelevent,

and  could  not  be  used  in  tbe  treatment  of  this  problem.

Numerous  selections  of  pertinent  information  were  found  to

be  most  helpful  and  will  be  reviewed  in  the  following

paragraphs.     It  will  be  necessary  to  review  some  opinions
on  the  importance  of  mnsic  and  why  and  how  it  should  be

taught  in  our  schools  to  open  the  mind  of  the  reader  to  the

problem at  hand.

E± importance  ofi__
of  misic.    Music  rust  be  traced  to

ear.lief  tiznes  to  actually  feel  the  depths  of  its  ixportance
and  the  strength  of  its  beauty.     Comptonls  Encyclopedia

says,   ''Some  of  the  oldest  fables  tell  us  of  the  power  of

misic.     Througiv  the   ages,   men  have  becozne  more   and  mol.e

conscious  of  music  as  a  definite  need  in  the  lives  of  our.

people'"1

Gay  Stanton  Ford,   ''Origin  and  Growth  of  lvfusic,!'
Pictured  Enc edia

Coxpton-and  Company,19 58.
Vol.   9.      (Chicago:     F.  E.
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Johnston  and  Faunae  have  said:

Music  like  speech  goes  back  to  the  origin  of
man.    Before  the  dawn  of  our  reool`ded  history  and
in  the  most  primitive  culture  since,   song  and  dance
have  been  important  twin  media  of  expression.    So

¥:I:rfeidL:n"h::nt:£:e::e:%::2ars  to  Satisfy a

The  opinions  and  expressions  of  most  writers  are

rmitual  in  relation  to  the  universal  existence  of  music  in
the  lives  of  individuals  and  the  vital  part  it  has  played
in  the  development  of  our  present  civilization.    Today

many  fields  ape  being  explo]:.ed  and  m`ich  investigation  and

development  is  being  brought  about  to  help  music  adjust

itself  to  meet  the  needs  of  and  take  its  place  in  our.  present

world  of  education.    Gherkens  realized  this  when  he  said:

Education mist  recognize  the  immediate  present,
must  bring  the  pupil  into  close  contact  with  life  ag
it  now  is,   arid  mist  attexpt  bo  inculcate  in  him  such
knowledge,   such  habits,   8.rid  such  ideals  as  will  tend
to  cause  him to  live  a useful,   a  healthful,  a  socially
satisfactory  and  a happy  and  contented  life.

The  poetry  of music  in  sti"1ating  sanity  of  thought
and  action  as  well  as  a  highly  satisf actory  social
attitude  is  greater  than  that  of  any  other  art  because
of  the  fact  that  in  so  many  eases  the  individual  him-
self  takes  part  in  it,   and  is  thus  himself  becoming  a
creator,  he  finds  it  possible  to  express
fashion  giving  deep  personal  satisf ac-bion

mself  in  a

Edgar  a.   Johnston  and  Ronald  a.   LiTannce,
Activities  in  Secondary
lD       .p.2F8.

3

Schools

Karl  Wilson  Gherkens,
E±  (Boston:

(New  York:
Student

Ronald

C.   C.   Birchard

Press,

An  Introduction  to  School  Music_        I   _   :      I__I      _    _        =                     .                           _                                          _     _                                   -     -I9FT_p_.Tand  Coxpany,
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Mnrsell,tr  who  is  one  of  the  most  progressive  promoters

of  better  rmsic  fop  our  schools  today,  has  called  music   (1)

one  of  the  most  perfect  of  all  expressions  of  what  is  best

and  purest  in  the  human  spirit,   and  ('2)  one  of  the  most

essential  and  convinci]ng  expressions  of  that  faith  and  tmth

in  goodness,   in  beauty  which  alone  makes  human  life  worthwhile.

Pitts  said,   "prlusic  in  common  with  the  other  ar.ts  was

born  of  man's  need  to  give  feeling  and  ideal  expression."5

HH misie  should  be ±g[±gLh±.  Educators  have  felt  the

urgency  of  this  great  force  and  are  making  definite  pro-

gressive  steps  toward  further  development.    RE[any  have  made
an  attempt  to  establish why  mlsic  should  beincluded  in  our

school  cur.I.iculum.    Hnrsell  has  given  nine  concise  reasons:

1.    The  children  get  such  a  deep  enjoyment  from  their
study  of  msic.

2. They  develop  bodily  movement.

It  81ves  op  provides  a  refreshing  change  in  the
course  of  the  school  day.    They  get  a  refreshment
of  beauty.

4 James  L.  rmirsell, 1#Lusic   in  American  Sohools
York:     Silver  Burdett  Comparry,   1

5 Lilla  Belle  Pitts, Music

(New

Integration  in the  Junior
___       _ _              _  I_____iELh School (Boston:     a.

James  i.  mupsell,

a.   Birchard  and  Company,   1953T,____-p=.    I.

Music  and  the  Classroom  Teacher
(New York:    Silver  Burdett 55E¥nFTIH)
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Music  is  something  in  which  every  child  can
happily  and  successfully  participate.

It  can  help  children  to  attain better  adjustment
in  general.

Music  can  exercise  a powerful  influence  for  the
creation  of  happy  and  constructive  relationships
within your  group.

music  can  do  much  to  create  a  fine  spirit  and  a
good morale  throughout  the  school.
It  ca.n  create  constructive  values  for  the
childrenls  future  living.
Music  can  be  highly  effective  instrumentality  for
increasing  and  enriching  the  cultural  contacts  of
your  children.

How  lmsic  should E±  ±±±±g±±=.     Attitudes,   objectives
and  proposed  plans  differ  when  a  study  of  how music  should

be  brought  to  the  schools  and  to  individuals  is  made.

Perkins7  feels  that  the  child  should  never  be  made  to  feel

that  he  is  lean.ming  or  studying  but  rather  that  he  is  en-

joying "sic.    This  attitude  would  be  a  natural  result  of
his  acquaintance  with misic  if  the  songs  were  chosen  for  his

use  in  accord  with  the  childls  experiences  and  interests  and

are  written  with  his  comprehension  ,±s  regards  words,  rhythm

and  design.    She  also  feels  that  the  teacher will  need  to

help  the  children  express  many phases  of  their  reactions  and

to  make  effective  contrasts  with  other  materials  used.

7

(chleago:    Hall  and Mccreary  Cam5=yT1¥5gr;
Clella  Iiester  Perklnsi  !!g±Lw ±g  E£±£±  £E±±±± Ep  Children

p.3.
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Pleasure  and  satisfaction  for  every  Child  should  be
one  goal  of  a  music  experience  program.    The  necessary
skills  and  techniques  if  taught  as  needed  for  a  par.tic-
ular  situation  become  a pal:.t  of  that  experience,   and
more  easily  understood,   and  contribute  to  the  joy  of
participation.    In  this  way  the  fundenentaLls  of  tone
and  rhythm  are  gained  on primary  levels  and  then
developed more  fully  in  the  upper  elementary  grades.8

Launence9  has  written  a book  explaining  music  to  some

degree.    He  draws  the  conclusion  that   (1)  everyone  feels  the

urge  for  rmusical  performance  of  one  sorfe  or  another,   {'2)   all

are  oapable  of  rmsical  performance,   and  that   (3)  everyone

has  the  right  to  be  taught  to  perform msie  within the  scope
of his  individual  understanding  and  capacity.

The  opinions  used  thus  far  have  been  of  a  most

general  nature,  but  have  been  significant  enough  to  bring
about  the  realization  that  the  "sic  program mist  be  set  up
to  meet  the  needs  of  all  pupils.    Something  unch  more  specific

rust  be  produced  before  actual  work  can  be  done.

8

±i£=a=ian:¥:¥:#}¥rdp#PhiEin%:::?n'dr¥ican
9

Sidney  J.  Lawrence,  Everyone's
±E  Speaking     (Chicago:     C1
p.1.

Husical  ps cholo ical-
ayton  F.  Stray  Company,  i
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The  writer  ls  convinced  that  ln order  to  teach

anything  that  will  carry  over  into  life  situations  and  be  of
living  value  to  people,  it  mist  be  taught  as  such.    The  sane

opinion  is  ppevaLlent  in  I.elation  to  the  teaching  of  rmisic.

KwalwassepL°  has  shown by  his  interest  in  the  evaluation  of

techaioal  misical  ]mowledge,  that  he  ls  Certainly  a  believer

in  a program that  will  advance  the  inusic  skills.    At  the  same

time,  he  has  offered  to  the  field  of  rmisic  today  the  philosophy

which  is  the  result  of  a  deep  conviction  that  the  schools  must

give  children  as  rich  a  rmsic&l  experience  as  possible.     He
not  only  thinks  that  music  is  preparation  for  life`,  but  life
itself .    It  is  a  great  inspiration when  a man  in his  position
says,   ''The  responsibility  of  the  school  is  to  make  music

enjoyable  first  and  understandable  later.MLL

Tentative  conclusions.  At  this time,  a  tentative
conclusion  mist  be  dl.awn  to  the  effect  that  most  w.riteps

are  convinced  that  some  kind  of  integral  mlsic  program  is

the  answer  to  the  basic  needs  that  have  been  realized  in

the  preeedin8  work.    Hawklnson wrote  an  article  fop  the

10

11

Kwalwasser,  eE.  £±±.,  Chapter X.

LOO.   cit,I__
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Music  Education  Journal  in which  she  said:

Music  in  an  integral  program mat  take  into  account
a philosophy  of  learning  based  on  childpenls  needs,
immediate  and  future,   and  natural  interests.    The
purpose  of  such  a  program is  to  have  a  normal  process,
lasting  over  a period  of years,  in which  the  child  may
be  constantly  acquiring  a  sense  oi-  values,  making
intelligent  choices  and  improving  his  power  of
discrimination for  his  own  satisfaction.

It  is  indeed  fundamental  that  every  child  have  a
S:e£:gt:I:::knqu¥:L£;w::e:I::::t::£e;±egc:a;a:::r2

prnirse||,13  whose  whole  theory  of music  teaching  oentel.a

around  this  principle  of  integration,  says  that  although  the

pl.ograms  are  inadequate  in many places,  music  is  almost
universally  accepted  as  an  integral  part  of  the  curriculum.
He  also  states  that  unsic  has  become  a  far  more  notable

curl.iculum  success  and  has  been  carried mich  further  in  the

4merican  schools  than  in  those  of  any other  countl.y.

There  are  very  few  specific  illustrations  of What  is
meant  by  the  integral  progl.an.    mlpsell  has  expressed  a

good  idea  of  the  program  at  work  when he  said:

12
Frances  Hawkinson,   ''A  Teacher  Student  L¥iusic

:;E8:r;:ii;.progran'ma
13

Munsell,
p.3.

Ifnsic  Education  Journal

Husic  in Americarl  Schoolsi _ _                      _  _      _  _ _L=        _     _    _                    _

27,   I}eoember,

Op.   cit.'
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Many  olasspoom  teachers  make  much  use  of  music
interspersed  incidentally  throughout  the  day  as  a
comment  or  interpretation  or  enrichment  of  something

:::etn::¥8  uP  ±n  Social  Studies,  or  reading  or

In  spite  of  any  effort  to  create  a  feeling that  "sio
is  just  something  to  be  added  for  enrichment  md  emphasis,

it  is  necessary  to  show  the  significance  of  music  as  a

subject  within  itself .    This  Can  only  be  done  by  revlewlng

the  aims  of  rmislc  teaching.    Perking  has  set  up  a  list  of

the  things  that  she  thinks  should  be  accomplished  in  any

rmslc  program:

(1)    Every  child  shall  have   acquired  the  use  of  his
singing  voice  and  pleasure  in  song  as  a  means
of  exppesslon.

(2)    Every  child  shall  have  learned  to  enjoy msio
as  something  heard  as  well  as  expressed.

(3)    Every  Child  shall  have  awakened  and  vitalized
within him  a  feeling  of  rhythm.

(4)    Every  child  shall  have  acquired  a  I.epertol.y  of
songs  to  be  car.Pied  into  the  home  and  social  life.

{5)    Every  child  shall  have  developed  aul.al  power  to
know  by  sound  what  he  ]mows  by  sight,   and  therefore
to  be  able  to  sing  at  sight.

(6)    Every  child  talented  in musical  performance  shall
have  had  an  opportunity  fop  its  cultivation.

14
rmsell,

p.  32.
Music  and  the  Classroom  Teacher
:.I     _____                    _     _           __           .                  _      _   __  ___                         __                            -__

Op.   cit.'
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(7)    Every  child  shall  have  developed  a  love  for  the
beautiful  in music  and  acquired  a taste  in
choosing  the  misic  to  which  he  listens.

(8)    Every  child  shall  have  acquired  an  ability  to
appreelate  the  charm of  design  in music.

(9)    Every  Child  shall  have  arlrlved  at  a  conception
:iE;:i:fa£±::?i3f the  beautiful  and fine

She  has  also  emphasized  the  importance  of  including

rmsic  in  the  regular  daily  routine  of  every  single  day.
Since  rm.sic  is  an  essential  curricular  activity,  she  fears
that  irregularity would  suggest  unimportance  and  thus  petard

16
P'r08Pess.

Dangers  g£ ±±g  pr_ograqi.     There  has  been  mich  conoez.n

over  the  fear  that  through  the  integral  ppogr'am,  the  technical
aspects  of  rmsio  might  be  pegleoted.    Several  writers  who  have

been publishing  articles  in  current  magazines  have  called
attention  to  specific  instances  where  evaluation has  been

made  and  the  results  found  most  discouraging.    This  is  one

of  the  greatest  dangers  in  the  program  and  rust  be  investi-

gated  for  any possible  8olutlon.    It  ceptalnly  is  not  a
negligible  thing,  and  yet  it  is  not  strategic  enough  in its

15

16

Perkins,  eE.  £±±.o  p.  6.

LOO,   c-it,-:=:=-     -:==1
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importance  to  cause  an:y  retarding  of  efforts  to  caFTy  the

pz.ogram  foFTaLpd.

BurnsL7  ha.s  written  an  article  in  which  he  shows  that

he  has  a  very  broad  vision  of  the  pz'ogl'am.    He  believes  ln  all

of  the  principles  of  the  integr.al  program,  but  is  very

cau.tious  for  fear  of  letting  it  get  overba.1anced.    He  thinks

that  the  gr.eatest  danger  in  the  progr.am is  the  assumption  on

the  pal.t  of  some  administrators  that  since  music  is  so  widely

used  as  a part  of  the  larger  projects,   specific  attention  to
it  is  no  longer  necessary.    IIe  does  not  believe  that  desirable

singing  habits,  good  tone  quality,  and  skill  in part  singing
can  be  acquired  incidentally  in  tbe  mlsi6al  experiences

connected  with  the  various  projects.    Hebelieves  that  there

must  be  a  place  on  the  sehediile  for  misic  as  rmsic.    This

idea  of  teaching  rmisic  ln  connection with  subjects  and  also

in  a  special  per.iod  is  called  double-functioning  in his
article.    As  a  result  of  his  belief he  says:

Such  double  functioning  of  misic  in  the  integratlve
cur.riculum will  be  necessary  until  we  have  accumriulated
more  experience  with  such  currici]|um  and  until  further
and  more  exact  investigation  ls  made  regarding  the
extent  to  which  misic  skills  can  be  successfully
developed  incidentally.    There  mist  be  misio  skills.

17
Samuel  T.  Burma,   ''Mnsic  in  the  Integrated

Music  Education  Journal
p_._ 2_0 .

Vol.   27,   October-Novefroep, :;i8?aLm,"
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The  fundanentals  of  music  making  rmist  be  learned

::mfuwg::e*L::h::Wyt±faeig?h:::¥i::eb:i:::8tf8r::::.18

Suggestions  for  a__  __      __        _ successful pl+ogliam.     The  possi-

bilities  of  the  integral  program for  the  teaching  of  rmsic
are  so  mich  gI.eater  than  its  dangers  that  it  seems  a worth-

while  cause  to  take  the  possibilities  and  try  to  eliminate
arry  dangers  that  would  retard  the  work  or  cause  it  to  lose

any  of  its  valu.e.    Numerous  educators  who  are  doing  active

experimental  work  in music  today  have  off6red  suggestions

through  articles  that  they  have  written  for  recent  magazine

publications.    Some  of  them will  be  re'vlewed  brlefly®
The  writers  of  these  articles  have  definitely

I.ealized  that  the  swing  from  the  department&1ized  classroom

to  the  self-contained  Classroom has  had  influence  on  the

planning  of rmsic  pl.ogpams.    They  have  realized  also  that
if  the  change  should  be  made  completely,  the  rmsic  will  be

completely.in  the  hands  of  the  classroom  teachoI..    This  has

aroused  great  oonoerm  as  is  shown  by  the  article  by  BurmsL9

due  to  the  fact  that  so  marry  of  them  are  not  capable  of

taking  over  a music  program  e.t  this  time.    No  one  can

disregard  the  fact  that  the  self-contained  ol&ssroom is  an

18
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Ibid,
___   _    __

EE±.,  p.  23.
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1deel  situation  for.  the  teaching  of  childr`en,  but  at  the  sane
time,  the  fact  mist  be  faced  that  all  teachers  have  not
specialized  in  all  of  the  "special"  subject  fields.    The

writer  does  not  feel  that  the  people  inter.ested  in  the
"special"  subject  fields  are  peaty  to  whole-heartedly  accept

a  new  philosophy  fop  the  entil.e  curriculum untiLthoy have

had  tine  to  make  the  needed  eudjustments  to  the  transition

as  it  affects  their  oim particular  field.
To  show  that  music  people  are  alert  and  I.eady  to

meet  this  transition  in  due  time,   the  entire  issue  of  the

National Elementary  Principal  for  February,  1951,  was

devoted  to  ''Mnsio  Education--A  Cooperative  Progr.am."     Some

of  the  most  outstanding  people  in  the  field  of  misic  educa-

tion wrote  al'ticles  for  it.    The  pu#pose  of  the  issue  was  to

promote  cooperative  planning  of  mnsic  programs  in  the
elementary  schools.

Robert  Choate,  Associate  Professor  of  Music  Education,

Northwestern University,  giv€inston,   Illinois,   says  in  relation

to  the  self-contained  classroom misie  teaching:

Many  classroom  teachers  ape  hesitant  in  assuming
responsibility  for  such  a  program whi ch pequlred
enthusiasm,   a  fair  degree  of  informality  and  freedom,
and  a  fundamental  knowledge  of  rmslc  itself  if  the
program is  to  be  truly functional.    It  is  here  that
the  school  principal  in  cooperation  with  the  music
consultant  or  supervisor must  give  leadership  and
guidance  to  the  instructional  program.    Some  necessaryapproaches  ln providing  this  leadership  al.e:
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Administrative  suppol.t  and  help  ln  organization
for  teaching.

Adequate  instmctional  materials  should  be  available.
Adequate  supervisory  assistance  should  be  made
available.
Opportunities  should  be  provided  regularly  for  the

i#ro;:`f:gEo3:  teaching              (a)    conferences
(b)    De]constrations                        (e)     Other  professional
(a)    Inter  school  visitation             meetings

1,

The  wea]messes  of  the  self-contained  classroom  are:

Few  te&ehers  are  prof,icient  ln  all  the  special
subjects  and  some  teachers  are  actually  burdened
with  the  teaching  of  music.

The  enz.iching,  broadening,   and  lasting  effects  of
participation  in misio  activities  are  greatly
lessened  when  music  is  taught  by  teachers  unprepaped
to  teach,

There  is  still  the  difi.erence  of  opinion  on  Whether
:i:s8:::Zt¥:n:::t?±8Ssroom or  self-contained

In  this  same  issue  there  is  an  article  which woul.d

be  a  great  mop&1e  builder  for  classroom  teachers  who  ape

attempting rmsic  for  the  first  time.    It  is  written by

rm]m Dickson  Sheehy.21    She  feels  that  the  gpe&test  need

20

Contained
February,

21

Te ache I, "
p.   37.

5£::::og£:#t£;t:¥nfcEE=t#c#o3r±:c±gh:elf.
1951,   pp.   9-.    .

Erma Dlckson  Sheehy,   ''Music  and  the  Classroom
National Elementary  PTincipal,  February,  1951,
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of  the  classroom teacher  is  for  her  to  discover  herself

musically,  and  no  task  calls  for  greater  skill  on  the  part
of  the  skillful  msic  consultarit  than in helping  her  to  do

just  this.    She  feels  also  that  the  classroom teacher  needs

guidance,  encouragement  and  instruction.
It  is  obvious  now  that  the  persons  who  are  employed

in  any  formal  misic  capacity  would  be  confused  as  to  their

duties  and  responsibilities.    They  need  guidanee  as  rmch  or

more  than  the  elasspoom  te&oher  does  in  order  to  continue

the  progresg  of  their  work.    tpo  restrict  the  efforts  of  any

one  rmsic  specialist  and  fail  to  receive  the  maxirmm result

of  his  tr&1ning  and  experience  would  help  to  defeat  the

ultimate  purpose  of  the  transition period.    This  need has

been realizied  and  a  tentative  solution  is  offered  in  the
following  al.ticle.

Banse  says  he  feels  that  the  music  supervisor  is

no  longer  called  the  name  correctly  since  instead  of  super-

vision he  is  doing  the  actual  teaching  of misio  in  the

Classroom.22

This  has  been  mentioned  before  with  the  consciousness

that  under  such  a  procedure  a  music  specialist  would  spread

himself  so  '`thin`'  that  he  would  not  have  a  chance  to  do  his

best  work  at  any  time.

2.2

Elementary  School?''
Andrew  W.   Banse,   ''Wither  music  Supervision  in  the

F[usic  Educators  Jounn.al
Septentoer:october.,'  lH5TTp-:--h8f .---

vol.  36,
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Banse  agrees  that  misic  should  be  an  active  daily

part  of  the  curriculum  and  that  it  should  be  given  equal
status  with  other  subjects,  but  he  does  not  agree  that  this
can  ever  be  realized  on  the  lower  grade  levels.     His  solution

bo  the  problem  is  given  when  he  says,   fflldeally,   the  grade

teaoh©r  should  conduct  the  unsic  activiti©a, guided  and  given

assistance  by  the  music  specialist."23    Many  edministr&tors

are  i.n  accord  with  such  a  program.

However,   there  aLre  music  educators  who  prefer  to

teach  their  own  grade  music  rather  than  to  allow  such

teaching  to  be  done  as  is  possible  by  the  grade  room  teacher..

Banse  also  says:

It  is  my  opinion  that  the  music  specialist  should
seek  to  empley  a  long-range  view  ln  the  elementary
school  music  program  by  actively  seeking  to  prepare
the  grade  teacher  fen  the  daily  teaching  of  grade

#£:£s:::¥gpn:::8:£g:i:%£::ns:5e::;S::;±£=a::::*:g4

He   also  quotes  F.  W.   Cz.urn,b,   a  teachers  college

administrator,  who  says:

Every  teaohep,  par.ticularly  in  the  elementary
grades,   should  in  his  oz.  her  own  teacher  training,
be  given  sufficient  instruction  in music  and music
teaching  technia.ues  so  that  she  can handle,  with

Ibid,

Ibid,
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::;.£::Ea;ft:::hsiE:C::L#s:::±ged  Supervisor,  the

Teachers  colleges  should  be  aware  of  this  last  state-

ment  and  constantly  analyze  their  course  of  study  to  be

sure  that  it  meets  the  needs  ol-  those  involved®

Out  of  the  state  of  confusion  that  has  monopolized

the  minds  of  educators  who  halve  or  are  trying  so  hard  to

meet  the  present  needs  as  they  present  themselves,  has  come

an  ar.ticle  that  will  clarify  the  position  of  the  unisic

specialist  and  present  recommendations  to  those  who  are

responsible  for  curriculum building.    One  can  see  after

reading  this  article  that  it  presents  an ideal  situation
and  that  to  find  a person who  would  exactly  fit  the  qugilifi-

cations  described  would  be  nothing  short  of  a  miracle.

However,   crlteri\a rust  be  established  in  order  to  work

systei-iiatically,   and  the  writer  feels  that  a  good  job  h?a

been  done.

Ado  8.  Smith  has  been  a  classroom  teacher,   a  special

teacher  of  music,   and  a  supervisor  of  music  in Urbana,

Illinois.    She  is  well  pleased  with  the  work  that  is  being
done  in her  locality  and writes  her  article  with  that  as
its  basis.    She  says:

25
Ibido
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The  educational  trend  has  changed  from  the  self-
contained  classroom  to  the  platoon  and  departmentalized
programs,  back  to  the  self-contained  Classroom with
units  predominant.

The  question  that  faces  the  music  educators  is:
How  can  a  rm.sic  specialist  help  most  to  provide  for

::£a8!::1:£m:£:1::e£:85rable  Patterns  of ".s|ca|

She  assumes  that  the  music  supervisor  is  one  who

seeks  to  guide  and  direct  the  classroom teacher  and  that  he

should  have  the  following  training:

1.    He  should  be  properly  trained  in  his  field.

He  should  be  prep&ped  to  become  a  "sic  leader  in
the  oormmnity.

He  should  try  to  learn more  of  various  subject

=:::=a#::dfu::a:Zser  t°  Suggest  ways  of

She  also  feels  that  he  should  be  prepal.ed  to  meet

any  of  the  following  obligations:

1, OI.lent  the  classroom  teacher  to  the  speoialistls
pole  of  democratic  leadership.

Hs  functions  should  be  pl.esented  to  new  teachers.

Ilo  should  do  his  utmost  to  establish  rapport  with
the   claLssroom  teachers.

26
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''  Minsic  Educators  JournalAda  8.  Smith,   "The  Role  of  the   Music  Specialist
Schools,
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Should  be  sincerely  friendly.

Should maintain  an  attitude  of  courteous  regard
fop  chl.

As  soon  as  possible  should  provide  for  personal
lntez.views,   exchanging  ideas--not  necessarily
msical®

He  should  accept  the  teacher  without  evaluating
him and  prove  himself  willing  to  offer  help
whenever  and  however  needed.

He  should  strive  to  improve  humari  relations  between
all  co-workers  whether  they  be  teacbe rs,
administrators,  custodians,  or  others.

The  staff will  appreciate  being  informed  even  if
their  shar.e  in  the  procedure  is  of  minor  importance.

10.    It  is  important  for  the  specialist  to  have  faith
in  the  other  personls  Judgment.

11.    He  should  always  be  patient,  ethical,  consistent,
and  sFTpathetic.

12.    All  achievements--not  just  those  pertaining  to
music--should  be  recognized  in  the  classroom.

13.    After  establishing  the  proper  relations  with  the
co-workers,   and  especially  the  Classroom  teacher,
the  specialist  should  be  ready  to  proceed.

1h.    He  should  encourage  the  classroom  teacher  to  assume
the  responsibility  for the  childrenls  learning  in
msie.    In  tbe  classroom op  out  the-specialist
should  remain  the  helper.

Personal  services  that  a  specialist  is  capable  of
rendering:

1.    Provide  dynamic  speakers  at  group  meetings  for
the  purpose  of  stirmlating  thought  and  the  desire
to  do  a  better  job.
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2.     FPovide  urorkshop8  which  may  take  vac.ious  forms
{a)    I.esson  planning
(b)    Leaning  new  songs  and  new material
(c)    Presenting  opportunities  fop  discussion  of

mutual  needs  and plans
(d)    Working  together  in  groups  on  units  of  study

at  certain grade  levels,  Correlating misic
with  the  other  subjects

Occasionally  it  is  well  to  teach for  the  teacher
in  his  own  Classroom.

The  specialist  may help  in  the  class  with  the
teacher  assuming  the  leaderls  role.

En]phasis  should  be  placed  on  individual  conferences.

#:; :Folule:1g:  :::a:ec=:s=:of::.gi5e entire  staff,

Only  when the  specialist  Conforms  to  the  traditional
social  behavior  of  the  school  cormunlty  and  proves
himself  receptive  and  alert  to  the  community  needs,
does  he  find  his  work  most  effective.    He  should  be  able

::n:::gio:::§£e:i:n§:Ee:f±-e:::¥:t#:i;r8Pf8:¥9±n

Teachers  in  the  North  Carolina  Schools  who  have

examined  the  Handbook  for Elementary  ±±§  Secondal.y Schools

will  recall  what  it  has  to  say  about  the  classroom  teacher
and  the  mnsic  specialist  in  relation  to  the  misic  program:

28
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Every  phase  of  the  riiusic  program  is  outlined  in
the  rmsic  manual.    It  is  hoped  that  each  teacher will
e][plore  the  possibilities  of  correlating misic  with
her  regular  Classroom  studies.    If  a  special  teacher
is  employed  ln the  misic  apes,  it  is  her  first
responsibility  to  aid  the  classroom  te&oher  with  the
possibility  of  correlating  music  with her  regular
classroom  8.ctivities.    It  is  suggested  that  the
special  teacher  acquaint  herself with  the  work  ln
the  classroom by  holding  conferences  with  the  claLss
teacher  and  by  visiting  classes  in  I.eading,  history,
geogl.aphy,  eta.    The  special  teacher  will  findmteplals  and,  in  cases  where  the  regular  teacher
lacks  proper  background,  will  introduce  and  teach
the  materials  to  the  class.    It  is  imperative  that
the  homeroom  teacher  remain  in  the  room  and

££:::::£a:=±:p:g:also::::i::Sv¥::%st%iec¥i:g:::om.3°

The  writer  felt  most  fortunate  in  being  able  to  have
had  a personal  conference  with  the  State  Supervisor  of

Music.     It  was  one  of  the  most  inspiring  experiences  of  the

whole  study  to  f ind  that  he  was  in  complete  agreement  with

every  phase  of  the  investigation,  and  has  requested

information  on  the  results.
His  conviction  of  the  need  fop  rmsic  in  the  lives  of

people  ls  Clearly portrayed  in his  descriptions  of  individual
case  studies  throughout  the  State  of  "orth  CaLpolina.    There

is  no  doubt  that  the  State  Supervisor  of  Mnsic  has  a

definite  philosophy  of  how  an  ideaLl  misic  prograni  should  be

30
N.  C.  Division  of  Instructional  Service,   _Ea_q4_b_ook

Publication-N6-.--2-3-5.--±Schools
endent  of  Public  Instruction,  i

for.  ELementary  and  Secondar'y
TEalelgh:    Stat3iuperintendi
p.   266.
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Carried  on,  but  his  primary  ptmpose  seems  to  be  the  reaching

of  as  many  people  with rm8ic  as  possible  under  the  best

possible  conditions.
During  his  conversation,  he  described  the  position of

the  rmisie  specialist  in  I.elation  to  the  classroom  teacher.

He  called  her  a  ff helping  teacher"  instead  of  a  supervisor,

or  special  misie  teacher,   and felt  that  she  should  act  as  a
arguest"  of  the  classroom teachers.    This  implies  that  they

should  both  be  in  the  classz.oom  at  the  time  of  the  visit  of

this  "helping  teacher.''

The  old  and  new  approach  was  discussed  at  length.    The

old  eipproach  was  identified  as  the  periodical  visit  of  the

"sic  teacher  with her  doing  the  most  of  the  teaching.    The
new  approach was  identified  as  the  visit  of  the  rmsic

teacher  then  needed  by  the  Classroom  teacher  for  guidance,

inspiration  and  added  instz.uction.    These  visits  are  not
necessarily  periodical.

A  program  that  was  used  in  one  of  the  larger  Counties

of  the  state  last  year  Was  cited  as  a most  desirable

situation.    It  involved  the  supervisor  who  planned her  visits
to  classroom teachel.a  in  order  to  prepare  them  for  an  attempt

to  teach  their  oim  misic.    She  had  hopes  of  helping  these

teachers  to  enhance  the   studies  of  the  classroom with music.

She  used  four.  avenues  of  approach  and  applied  them  in  four

visits  to  the  teachers:
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Mnsic  as  fun--demonstrations  to  show  teachers
how  much  fun  misic  is  for  them  and  can  be  fop
children.
Music  as  a  conditioner--how  ltmsic  can  be  used
through  a  listening program to  prepare  children
for  their  work.    fin  e][ample  here  was  given  of  a
teacher  who  selected  a  record  the  supervisor
was  playing  to  use  as  the  children  enter.ed  the
classroom after  the  play period.    It  was  to
create  a  quiet  atlnosphere.

Associate  music  with  basic  classroom activities--
show  how  rmisic  can  be  used  with  vaLpious  units.

Theoretical  side  of  misic--show  how  sit-aple
theory  can be  taught.

The  writer  feels  most  inadequate  in  tl.ying  to

report  on  such  a  conference,  but  the  reader  might  get  a

general  idea  from  this  of what  the  ideas  of  the  State
Supervisor  of  Mnsic  ar.e.

Summal.'y.    After  investigating  the  entire  field  and

giving  unbiased  consideration  to  every  opinion,   several
definite  conclusions  have  been  drawrl.    They  will  be  given

in  the  order  discovered.     '{1)    A  mlsic  program  ls  essential

in  the  school  oultriculum.     (2)     This  program  must  be  lax.ge

enough  to  include  activities  which will  create  a  feeling
th-at  the  proper.  humn  values  are  being  achieved  and  at  the

same  tine  build  a  gradual  understanding  of  the  music  skills.

(3)     This  program mist  challenge  youth  to  make  its  finest
contribution  to  misic  and  to  life.     (4)    A  plan  to  meet  these

needs  mist  be  of  the  integral  type  and  must  be  correlated
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with  the  entire   school  curl.iculum.     (5)    This  praogram of

music  must  be  carried  on primarily  by  the  cl&sspoom  teachers

under  the  guidance  of  a well-qualified music  specialist.

Conclusions. Finally,  after  considering  the  dangers
involved  and  also  the  merits  of  the  program,  it  is  the

opinion  of  the  writer  that  if  the  proper  attitudes  ape  found
and  developed  in  the  minds  of  teachers  and  supervisors,   they

will  be  arKious  to  include  rmsic  in  their  programs.    This

means  not  only  rmsic  teachers  but  any  teachers  who  will  be

dealing  directly with  children.    They  can  be  trained  to
anticipate  arid  over]come  the  dangers  that  occur.     In  order  to

aid  teachers  and  speed  the  progress  of  the  program it  will  be

necessary  to  pr.ovide  them with  definite  aims,  principles,

methods  and  materials  for  use  in  the  admulnistration  and

evaluation  of  their  work.
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FlrolNGs  OF  TEE  sTuny

There  should  alpe&dy  be  a  definite  idea  in  the  mind  of

the  reader  as  to  what  the  writer feels  are  the  vital  factors
that  would  affect  a music  education program.    Careful  atten-

tion  has  been  given  to  them both  in  the  teacher  questionnaire

and  also  in.the  personal  conference.    These  will  be  taken  up

a little  later  and  discussed fully  in relation  to  the
reactions  received.

Since  it  has  been  assured  that  the  cl8.sspoom  teacher

ls  a  necessary  part  of  the  planning  of  an  integral  misic

progr'am  and  thus  his  peaotion  to  the  approach  to  the  program
is  of  vital  ixportance,  it  is  with  great  anticipation  that
the  results  of  this  study  al.e  revealed.

In  case  there  could  be  any  restricted  thinking  on  the

part  of  any I.eader  due  to  the  locality  of  this  study,  it
might  be  advise.ble  to  clarify  the  situ.ation.    As  has  already

been  mentioned,   this  study  was  made  in  Wataug&  County,  North

Carolina.    Boone  is  the  county  seat  of  the  county,  and  is  the

home  of Appalacthan  State  Teachers  College.    If  rapid  con-

clusions  were  draun,  one  might  feel  that  the  influence  of

the  college  would  overbalance  any  other  influence  on  a  music

progreni here,  but  such  is  not  the  case.    Watauga  County  has
its  oim  independent  school  system  for  the  seven  outlying



37

school  districts®    The  only  school  in  the  County  which  is

directly  affected  by  the  college  ls  the  Boone Demonstration

School.    The  name  is  self-explanatory.

In  these  seven  school  dlstriots,  there  ape  seven

elex.lentary  schools.    Three  of  the  districts  have  high  schools,

and  there  is  also  a high  school  in  Boone.    This  study  is  only

interested  in  the  elemrentaLpy  schools.     Including  the  school

in  Boone,  there  are  eight  schools  which  the  study  has  in-

cluded  and  they  erriploy  95  teachers.

There  is  no  definitely  organized public  school  lmsic

progr.€m  carried  on  in  the  county  schools.    There  ar.e  no  rmsic
teacher.s  as  such,   and  the  County  does  not  provide  any

specific  professional  guidance  ppogpam for  lmsic.    Music

textbooks  and  teacher  handbooks  ape  distributed  by  the  county.

Opportunity  for  private  lmsic  lessons  have  been  afforded  in
some  localities,  but  all  classroom misic  in  the  seven  county

schools  has  been  handled  by  classroom  teachers.    The  program

has  been  limited,  but  the  study  shows  that  a  most  worthy

effort  has  been  made.     The  Boone  Demonstration  School  has  a

public  school  rmsic  teacher.    She  not  only  assists  in  the
teaching  of  children but  also  takes  her  place  in  the  teacher
tp9.ining  program  of  the  college.    This  will  show,   as  does  the

reaction  to  a  par.ticular  section  of  the  questionnaire,  that
the  study  is  dealing  almost  entirely with  schools  and  class-

room teachers  who  are  still  in  a  state  of  anticipation  as  far.
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as  a  broadened  and  enriched  rmsic  program  is  concerned.

The  first  factor  stti_died  in  this  investigation was  the
training  of  teachers.    The  first  section  of  the  questionnaire
dealt  with  the  collection  of  all  pertinent  personal  data.
The  writer  felt  that  it  was  important  to  have  this  basic
information  in  order  to  identify  the  teachers  individually  and
as  a  county  group  according  to  their  professional  status.

Teaoheps  who  are  alert  and  have  the  proper  initiative  will
not  be  satisfied  without  constantly  trying  to  improve

themselves  both  personally  erid  educationally.    The  philosophy

of  classroom  education  is  undergoing  constant  change  in  order

to  adapt  itself  to  an  everchanging  society;  therefore,  it  is
not  wise  for  any  person  in  the  educational  world  of  today  to

take  a  complacent  attitude  towar'd  his  present  deer.ee  of

knowledge  of  the  information  in his  field.    The  significant
facts  concerning  the  teachers  of  Wataug&  County will  be

shown  in  the  following  tables.    Each  of  the  tables  oz.  groups

of  tables  will  be  explained  fully.

Adequacy j2£  ±j±±  training ;i±£  ej[perienoe  ofof  teachers.

The  information  in Tables  I  and  11  concerns  tie   status  of

teachers  according  to  state  certification.
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TAERE  I

cERTIFlcATION   OF  rmACHERs  IN  WATAUGA  cOuNTy
AccORDING  TO  Hro   OF  cRETIFlcATE

Kind  of  Certificate
Nl]mber       Per  cent
of              of
teachers  teachers

Graduate

Gpammal.  Gz.ado

Primary

High  School

Principal

2627

2931

3133

88

11

Total s                         95            loo

TARE  11

cERTIHc&.TION  OF  TmcRERs   IN  WATAUGA  cOuNTy
A.ccorolNG  'To  GRADE   oF   CERTIHCATE

N`imber         Per  cent
Grade  of  Certificate                                      of                of

teachers    teachers

a  -  Graduate

Class  A

Class  a

Class   C

26

67

1

1

27

71

1

I
Totals                         95              loo
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I?able  I  shows  that  27  percent  of  the  teachers  of

W&tauga  County  hold  Gpeduate  certificates.     This  seems  to  be

a  very  large  per `eent  arid will  be  used  in  a  coxparison  with

all  of  the  teachers  in  North Carolina  later.    The  remainder

of  the  table  merely,Classifies  the  remainder  of  the  teachers
according  to  the  fields  in which they  a.re  certified.

According  to  Table  11,   93  out  of  the  95  elementary

teachers  in  Watauga  County  have  either  Graduate  or  Class

A  certificates.    This  is  98  per  cent  of  the  teachers.    After

realizing  that  the  teachers  in  this  county  ranked  very high
in  their  scholastic  training,  it  became  interesting  to  know
how  they  would  compare  as  elementary  teachers  throughout  the

state.    A  result  of  this  interest  is  shoim  in  the  following
table.    The  information was  located  in  a  bulletin  issued  by

the  State  Department  of  Public  Instruction.I

The  teaching  certificates  atre  issued  on  the  following
basis:

Graduates    Minirmm  5  years  college  plus  3  years
teaching  experience

Class  A:       Minimum 4  years  college  work  coxpleted

Class  8:       Minimum  3  years  college  work  completed

Class  a:       Minimum  2  years  college  work  coxpleted

1

Improves,
(Raleigh:

]'  North  Carolina  School  Bulle
"Training  of  Instructional  Per.sonnel  Gradually

Vol.  AVII,   No.   3.
N.  a.  State  Department  of  Public  Instruction,

Novemb6p,1952),   pp.   8-9.
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In  drawing  the  conclusive  comparison here,  it  is  easy

to  see  that  the  elementary  teachers  in Watauga  County  outrank

the  elei-[ientary  teachers  of  the  state  of  North  Carolina,

especially  in  the  group holding  Graduate  Certificates®

Since  it  is  possible  to  acquire  a  certificate  with
credits  that  will  not  qualifty  as  prerequisites  for  graduation,
the  writer  felt  that  it would  be  of  value  to  see  if  there  was

any  significant  variance  in  the  nuhoer  of  certificates  and
mimber  of  degrees.     Table  IV  gives  a  clear  pictur'e  of  the

degrees  that  the  tea.cheris  hold  and  colxparisons  will  be

drawn  to  show  the  difference  between  them  and  the  certificates.

TABLE   IV

DHGREEs   OF  IEACRErs

RInd  of  degrees                                                           Nurfue-r       --F5F -c-5ni=
held  by  Watauga  County  teachers                 of                 of

teachers    teachers
Master  of  fires

Master  of  Education

Master  of  Science

Bachelor  of  Science

Bachelor  of  Arts

No  degree

2h

i
1

54

3

12

25

i
1

37

3

13

Iotals                        95             loo
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A  total  of  the  Master  ol-AI.ts,   JMaster  of Education,

and  lvlaster  of  Science  degrees,   which  are  the  graduate  degrees,

is  27  per  cent.     This  is  the  sane  per  cent  of  teachers  who

have  Graduate  certif`icates,  meaning  that  all  of  those  teachers

who  have  Graduate  certii-icates  have  graduate  degrees.     The

Bachelor  of  Science  and  Bachelor  of Arts  degrees  total  59  per

cent.    A  total  of  the  Class  A,  Class  a,  and  Class  a  certifi-

cates  is  73  per  cent.     This  means  that  13  per  cent  of  those

teachers  who  have  Class  A,   Class  a,   and  Class  a  certificates

in  the  col-mty  do  not  have  a  college  degree®

All  of  the  investigation for  this  study has  been  done
within  the  elementary  schools.    In  studying  the  teachers,  it
seems  impoiitant  to  know  il-  they  are  tl.aimed  for  the  specific

work which  they  are  doing.     Table  V  shows  the  major  field  in

which  the  var'ious  teachers  did  their  college  work.
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InelJ3E  V

SUBJHCT   IVIAJORS   0F   TEACHERS   fauro   HAVE   COREGE  DffGREfapeas

Nt]froep           Per  cent
Subject  major                                                       of                   of

teachers      teachers

Education

Science

Home  Economics

Reading

Physical  Education

Business  Administration

English

in.story

Music

Social  Studies

No  college  degree

70

1

1

1
'1

1

3

2

2

1

12

74

1

1

1

1

i
3

2

2

1

13

Totals                                                                95                 loo
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When  analyzed  in  detail,   those  70  teachers  who  have

signified  that  their  major  field  is  Education have  eoine  from
three  groups.    Their  field  is  either  Grammar  Grade  Education,

Primary  Education,  or  Elementar.y  Education.    This  means  that

all  7ky  per  cent  of  these  teachers  al.e  working  in  the  specific

field  for  urhich  they  were  trained.    Many  of  the  others,

which  comprise  26  per  cent  of  the  teachers,  have  been  trained

in  fields  which  ape  directly  related  to  the  work  in urhich

they  are  engaged.    It  might  be  noted  here  that  a  greater

majority  of  those  urhose  certificates  are  in high  school  (8

per  cent),   and  who  have  a  specific  major  such  as  English  op
Physical  Education,  al.e  working  in  an  upper  grammar  grade

level,  which  is  quite  close  to  their  own field.

As  has  already  been mentioned,  the  field  of  education

is  changing  so  rapidly,   and  in order  to  be  familiar with
modern  tl.ends,   it  is  neoessapy  for  teachers  to  have  current

training.    Table  VI  attempts  to  show  when  the  teachers

were  trained.
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TAELE  VI

RERIODS  0,F  YEARs   IN  wHlcH  TEACRErs  RECElv®   colriLEGE  DEGRES

RTlimber          Per  cent
Inter.val  of  years                                           of                of

teachers    teachers
1950  -  1953  `

19ho  -   19ly9

1930  -  1939

No  college  degrees

22

34

27

12

23

36

28

13

Totals                                                                95               loo

TABLE  VII

wlmRE  TRACRErs  RECElvro  DEGRES

Number
College  awarding  degrees                                of

teachers
AppalacEL an  state  peaohers  college             65

Other  colleges                                                       18

No  college  degrees                                                12

Pel'  Cent
of
teachers

Io tals                                                            95              loo
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The  results  are  most  gratifying  "hen one  realizes  that
23  per  cent  of  the  teachers  have  received  their  degrees  since

1950.     Thirty-six  received  their  degrees  between  1940  and  1949,

and  28  per  cent  received  their  degrees  between  1930  and  1939.

This  means  that  all  of  the  teachers  have  received  their

training  since  1930  and  59  per  cent  have  received  degrees

since  19tro,  which  has  been  in  the  past  13  years.     It  might  be

well  to  mention  here  the.t  a  sizeable  per  cent  of  teachers  who

now  hold  8.  S.  degrees  will  receive  Graduate  degrees  at  the

end' of  the  1953  summer  term  at  Appalachian  State  Teachers

College.

Since  this  study  dealt  directly  with  the  relationship
of  the  classroom  teacher  to  the  music  program,  the  next  step

was  to  try  to  find  out  how  mich music  training  the  teachers

had.    One  will  agree  that  to  do  a  perfect  job  of  this  would

be  impossible  without  tracing  the  individual  records  since

those  who  took  their  training  several  years  ago  cannot

remember  specifically  what  courses  they had.    That  has  been

attempted  has  been  to  get  a  good  general  idea  ®f  what

rmsical  training  the  teachers  of  Watauga  County  have.    This

is  shown  in  Table  VIII®
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TABRE  VIE

REcoRD   OF  TEACRERsi   TRL?~INING  IN  TrRE   FI::ffD   oF  MRTslc

Humber  of    Pep  cent  of
teachers      teaciiers
peDlving      reDlving

Music  subject  studied

Appreciation

rmusic  Teaching  Methods

Music  Hstopy

lheory
Piano

Band  or  Orchestra

Voice

Others :

Rhytlrm band

All  required  music  cour.ses
for  certificaLtion

Choir

Glee  Club

82

67

42

35

28

11

8

86

71

RI

37

30

12

8
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Since  it  has  been  realized  that  teachers  do  not

remember  exactly  what  musical  field  their  cour.sos  were  in,

it  can  be  &ssuned  that  the  reactions  here  are  tentative,   as

well  as  the  teachers  can  remrember.    One  can  readily  see  that

the  longest  nunbep,   82,  state  that  they  have  had  training  in

Music  Appreciation,  which  is  86  per  cent.    The  next  largest

number,   67,   state  thaLt  they  have  had  training  in Piusic

Teaching  Hethods,  which is  71  per  cent.    A  I.elatively  large

per  cent  state  that  they  have  had  courses  in ELusio  History,
Theory,  and  Piano.     Through  personal  contact  with  several

teachers  the  writer  finds  that  some  of  the  people  who  checked

Theory  were  confusing  it  with  some  of  the  simple  mechanics

taught  in  the  musfe  methods  courses.     In  the  sanie  way,   some

checked l*£usic  lfistory  because  they  had  studied  the  lives  of

"sicians  in  &n  appreciation  course.    It  is  easy  to  see  how

the  terminology  could  confuse  them.     This  point  will  be  taken

into  consideration when  studying  this  data.    It  was  found

that  all  teachers  with  an  education  major  recorded  some

music  training.    This  is  probabl-g  because  there  is  a  definite

requirement  of  music  for  such  a  degree--six  semester  hour.a.

None  of  the  other  people  with  specific  major.  fields  recorded

any  musical  training  except  perhaps  piano.     Some  have  had

training  in  glee  clubs  and  Church  choirs.
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The  old  adage,  teerience  is  a  good  teacher"  has  been
applied  in  the  next  step  of  the  study.    However,  in  accurm-

1ating  the  information  in  Table  ex,   the  writer  had  another
motive  other  than  just  getting  the  experience.    The  purpose

will  be  shown when  the  table  is  analyzed.

TARE  H

RECORD   OF  TEACIRERs I   ]E[PER12NCE   IN  PRESENT  PIED

Period of years  taught                        ¥¥i:r:f   g::c£::: °f

Begirmer

Under  5  years

Between  5  and  10  years

Over  10  years

3

12

18

60

5

13

19

63

Iotals                                                      95                loo

This  table  shows  that  the  greater  number  of  teachers
have  had  more  than  10  years  experience--63  per  cent.    It  also

shows  that  19  per  cent  of  the  teacher.s  have  had  lrore  than  5

year.s  of  experience.    Reviewing  the  fact  that  59  per  Cent  of
the  teachers  have  received  their  college  degrees  in  the  past

13  year.s   (page  46),  reveals  that  a  majority  of  the  teachers

have  been  impr.oving  their  education while  in  teaching  service.

This  work  has  been  done  during  surmer  terl-Its  and  Satupd&y  classes.
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In  order  to  teach lmsic  in  a  self-contained  classroom,

it  is  necessa]ry  for.   the  plan  of  the  school  to  fit  Such  a

situation.    In  other  words,  each  teacher  rust  do  all  the
teaching  that  is  done  with  his  group.     Table  A  shows  how

the  teachers  are  situated  according  to  their  classroom  obli-

gations,  especially  where  misic  is  concerned.

TARE  X

TEACHNG  slTUATloNs  oF  IrolvlDUAL  TEACRErs

Optional  statements Number  of    Per  cent  of
responses    responses

1.    I  teach

(1)     One  grade

(2)     A  rfuxed  group

(3)    I)epartinental  wol.k

(tr)     No  response

Totals

I  teach
(1)     No  music  at  all

(2)    till  the  music  that  is  taught
in ny  group

{3)     To  supplement  another  person
who  teaches  rmisic  fop  me

(4)     No  response

otals

72 76

95                   100
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There  would  be  no  question  as  to  the  possibility  of

self-contained  classr.oom  teaching  of  nmsic  when  one  sees

that  86  of  the  teachers  handle  their  own  Classroom work.

The  ''mixed  gr.oup"  in  this  table  refers  to  rooms  where  par]ts

of  two  grades  are  taught  by  the  same  tea.chop.

The  second  pal:.t  of  this  table  shows  that  this  county

is  certainly  one  of  those  counties  in  which  people  who  are

concerned  with  this  type  of  misic  training  should  be  highly

interested.    It  has  already  been  established  that  there  is
only  one  music  teacher  in  the  eight  elementary  schools  of

the  county  and  that  she  is  in  the  Boone  Demonstration  School.

This  table  shows  that  72  teachers  or  76  per  cent  of  the

teachers  are  trying  to  teach  all  the  music  that  is  taught   in
their  classes.    This  number  excludes  the  11  teachers  or  12

per  cent  of  teaLchers  from  whom  no  answer  was  received.

There  is  no  doubt  left  as  to  what  the  classroom

teachers  have  to  do  about  a  rmsic  program  for  the  schools  of

Watauga  County.     They  have  no  alternative.    Thatevep  music

advancement  the  county  schools  are  chle  to  realize  is  and

has  been  in  their  hands.

One  more  factor  has  been  considered  and  this  is  the

peps.onal  capabilities  of  the  teachers  or  what  they  believe
that  they  are  capable  of  doing  musically.    Table  XI  win

show  the  result  of  their  reactions®



53

IARE XI

HBRsoNAL  rmslcAI.  cAPABHITREs  oF  IREIVIDUAL`,.REACRERs

Nl]rmber         Per  cent
optional  statements                                          of                of

teachers    teachers

3.    I  sing
(1)    Very  little
(3)   #::: ::::8£
(4)     No  response

to  teach  children
to  do  solo  work

otals

4.    Iplay
(1)    No  instrument
(2)     Piano
(3)     Other`  instruments
(4)     No  response

tpotals

5.    I  playpiano
(1)    Not  at  all
(2)    Well  enough  for  class  purposes
(3)    Well  enough  to  do  solo  work
(4)     No  response

Iotals
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The  results  of  this  table  are  not  too  discouraging  to

one  who  is  searching  for  every  possibility  u=Jon  which  to

build  a  msic  program.    The  county  has  66  teachers,   or  70  per

cent,  who  are  able  to  sing well  enough  to  teach  children,   and

4  teachers,   or  4  per  cent,  who  are  able  to  do  solo  work.     This
means  that  7h  per  cent  of the  teachers  are  capable  of  singing

in  order  to  teach  the  children  in  their  classrooms.    The

county  has  36  teachers,   or  38  per  cent,  who  play  piano,   and  7

teachers,   or  7  per  cent,  who  play  some  instrument.    This

makes  a  total  of  45  pep  cent  of  the  te&cheps  who  play  some

kind  of  instrument.    If  these  were  distributed  at  all  evenly,
each  school  should  have  enough  teachers  who  could  play  piano

to  do  a.ny  accompanying  that  is  needed.     The  degrees  to  which

these  people  are  able  to  play  a  piano  are  shot`rn  in  the  last

section  of  the  table.     Those  people  who  have  ac]mowledged

capabilities  in the  playing  of  other  instruments  than piano,
might  also  have  possibilities  of  wol.k in various  instrumental
fields.    Certainly,  the  county  is  not  void  of  musical  talent
and  bra.ining.     Two  of  the  classroom  teachers  in  the  county

are  music  majors  a]rd  three  others  ape  music  minors.

Tentative  concluslons®    The  first  section  of  the

questionnaire  has  been  covered  which  has  dealt  with  General
Information.    The  writer  feels  that  at  this  tirrre  it  would
be  worthwhile  to  surminarize  the  findings  according  to  the
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reactions  so  fall.    These  will  be  taken  in  consecutive  order.

(i)    The  teachers  in  Watauga  County  ape  a  well  trained

group.    According  to  the  statistics  theij-  are  rated  the  highest
of  any  other  county  in  the  state  of  North  Carolina.    This  is

not  only  substantiated  by  the  proposed  data  but  has  been

expressed  in  a  study  made  by  the  State  Department  of  Public

Instruction.

According  to  the  index  for  the  entire  white
per.sol:mel  employed,  Watauga  County  personnel  scored
highest,   among  all  county  units®

LarB:J:t£¥ae±n8:Xp¥::o:8±e:i€£Cg=::u:€etg:r=:::::¥::Y2

(2)    The  recency  of  the  training  of  the  Watauga  County
teachers  shows  how  alert  they  are  and  how much  initiative

they have  in personal  development  to  meet  present  require-

ments  and  circumstances.    The  rate  of  advancement  has  been

an  outstanding f actor  in  the  teacher  training.    In  1936-37,

Watauga white  teachers  ranked  86th with  the  other  teachers

of  the  state.3    |n  1951-52  they ranked  first.     (3)    The

teachers  are  constantly  working  to  improve  themselves.

''Cities  Employ  Better  Trained  Persormel  Than  Counties, "
X¥::;mb¥::  i;52?alp4::North  Car.olina  Public  School  Bulle

State  I)epatrtrire
3 ''Teacher  Training  Index, t'

No.  3.    Raleigh:     State  Departnrent
December,   1937i  p.   1.

State  School  Facts
of  Publ ic  Ins=tTfri_6Tt=_

#;
VO1.   X,

ion,
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(tr)    All  but  a  very  small  per  cent  of  the  teachers  have  had
the  required  amount  or  more  than  the  required  amount  of` mnsic

to  certify  them in  their  specific fields  in which  they work.

(5)    lifiost  of  the  teachers  had  had  more  than  ten  years  ex-

perience.     (6)    PI.actically  all  of  the  teachers  ape  working
in  a  self-contained  classroom  situation.     (7)    Almost  three-

fourths  of  the  teachers  sing well  enough  to  teach  childr.en.

(8)    Over  one-third  of  the  teachers  play  a  piano  or  some

other  instrument  well  enough  for  classroom use.     (9)    There

are  no  music  teachers  as  such  in  the  county  schools  of  Watauga

County.     There  is  one  music  teacher  in  the  Boone  Demonstration

School,  which  is  located  in  the  Town  of  Boone.

Attitudes  of  teachers.________ The  first  major  step  in  the
building  of  any  lunsic  program  is  planning  what  approach  can

be  used.    The  proper  attitudes  of  the  teacher  is  the  basis

of  any  approach.    In  order  to  build  the  proper  attitudes,

the  present  ones  mst  be  established  and  analyzed.

Table XH  is  divided  into  nine  parts.    Each part  has
three  optional  statements  from which  a  teacher  might  choose

in  order  to  express  her  attitude  toward  some  phase  of  ]msic

teaching.    Each  one  will  be  taken  separately  and  the  pr.e-

dominant  attitude  will  be  established  on  the  basis  of  the

reactions  of  all  of  the  teachers  in Watauga  County.
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TABIE  XII

ATTITUDES   OF   TEACRERS   CONCERNING   THE   TEACHING   OF   }vlusI0   IN  TEE
CussROOM

optional  statements Teacher.s
Nun-       Pe I
ben         cent

1.    I feel  that  I have

(1)     No  background  for  teaching  rmsic
(2)    Adequate  backgl.ound  for  teaching

rmsic  in  a  linited  classroom
situation

(3)     Bach-ground  to  teach  music  in  any
classroom  situation

(4)     No   I.esponse

Potals

1111

7478

910
11

95         100

I  feel  that
(1)    Music  is  of  limited  value  in  ny

classroom  situation
(2)    Musicls  place  is  only  in  special

Pr08Paus
{3)     Hnsic  is  a  necessary  part  of  my

classroom  situation
{4)     No  response

Totals

66

00

8792
22

95        loo

3.    I feel  that
(1)    Music  should  be  extended  only  to

those  students  who  have  special
talents

(2)     Music  should  be  extended  to  any
student  who  wants  to  participate

(3)

(4)

regardless  of  ability
Music  should  be  fop  all  students  and

should  be  adapted  to  his  own  interest
and  level

No  I.esponse

Iotal8

00

3941

5659
00

95        loo
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TARIE  XII   (Continued)

ATTITUDES   OF  TEACHERS   CONCERNING  THE   TEACHING   0F  MUSIC   IN   THE
CRASSROOIvl

Teacher.a
Optional  statements RTun-        Pe r

bep        cent

4.    I  feel  that  music  should
(1}     Be  kept  separate  from  other  subjects
{2)     Be  integrated with  other  subjects  as

needed  for  interest  and  emphasis
(3}    Always  be  integrated  with  other

subi.ects
(4)     No  resp:onse

q]otals

00

8792

33
55

95        loo

5.    14usic  as  a  means  of  unifying  or  developing
inner  personal  I.elations  within  the  school
is:

(1)     Of  more  value  than  other  subjects  in
the  school

(2)    Of  equal  value  with  other  subjects
(3)     Of  less  value  than  other  subjects

in  the  school
{4)     No  response

Totals

8!8?

78
11

95        loo

6.    I  feel  that  music  fundamentals
(I)     Should  be  taught   as  needed
(2}    Should  be  taught  only  as  tbe  basis

for  appreciation
(3)     Are  unnecessal.y
(tr)     No  response

Iotals

7882

1415
11
22

95         100
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TARIE  XII   (continued)

ATTITUDES   0F   TmrfucRErs   CONCRENING   THE   TEACHING  0F  lulusIC   IN  THE
cussRoogri

Teachers
Optional  statements "un-      Pe I

ber        cent

7.     I  feel  that  classroom music  should  place
primary  emphasis  on  its

(1}    Recreational  qualities  and  values
(2)    Teohaical  qualities
(3)    Cultural  and  aesthetic  qualities
(h)     Ho  response

tpotals

8.    I  feel  that  students  should

(1)     Be  permitted  to  express  without  re-

(2)

(3)

mE

stpaint  their  positive  and  negative
feelings  about  music

Be  encouraged  to  express  their  positive
and  negative  feelings  about  rmsic
only  under  constructive  guidance

Be  z]estralned  in  the  expression  about
ri'Iusic  because  of  the  detrimental
effects  of  such feelings

No  response

Totals

4750

4648

00
22

95        loo
9.    I  feel  that

{1}    No  child  should  be  allowed  to  excel  in
his  rmisic  group  regardless  of  capacifey      0             0

(2}     Children  who  al.e  capable  of  outstanding
perfor.mance  in  rmsic  should  be
encouraged  according  to  their
capacity  in  the  classzioom

(3)    All  children  should  be  kept  on  the  same
level  in the  elassl.oom until  the
entire  group  has  grasped  adequately
the   fundamentals  presented

(4)     No  response

Totals

9499

11
00

95            100
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1.    Seventy-eight  per  coat  of  the  teachers  said,

(2)  ''1  feel  that  I  have  adequate  background  for  teaching
rmsic  in  a  limited  Classroom  situdsion.''    This  is  a  decided

majority  and  it  is  a  good  reaction.    This  is  the  first

attitude  that  a  teacher must  have  in  order  to  teach  his  own

rmsic.     He  must  feel  within  himself  that  he  can  do  it.    No

matter  what  it  takes  to  do  it,  the  attitude  mist  be
establ.ished  before  any  other  work  can  be  done.     There  are

only  12  per  cent  of  the  teachers  who  feel  that  they  have  no

backgl.ound  for  music  teaching  and  there  are  10  per  cent  of

the  teachers  who  feel  they  are  capable  of  teaching  music  in

any  classroom  situation.

2.     Ninety-two  per  cent  of  the  teachers  said,   {3)   `ff|

feel  that  rmsic  is  a  necessary  part  of my  classroom  situations.''

One  teacher  who  has  tau8}rfe   for  25  year.a  and  took  her.1vlasterls

Degree  from  George  Peabody  College   in  19!+2  with  a  major  in

elementalry  education  and  a  minor  in music  feels  that  "sic

is  a  necessary  part  ol-  the  classl.oom  situation  and  should  be

taught  by  someone  who  ]anows  music.     In  case  the  classroom

teacher  cannot  do  this,   she  should  work  with  a  music  teacher.

S.     There  was  a  differ.ence  of  opinions  on  this

categolry  and  thoI.e  were  several  duplications--6  to  be  exact.

Forty-one  per  cent  of  the  teachers  said,   (2)   ''1  feel  that

misic  should  be  extended  to  any  student  who  wants  to
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par.tlcipate  regardless  of  ability  and  39  per  cent  said,
{3)  '''Music  should  be  for  all  students  and  should  be  adapted
to  his  own  inter.est  and  level.'!    The  greater  nun,ber  of

teachers  felt  that  the  last  attitude  was  more  desirable.

It  could  be  said  that  is  is  more  specific  than  the  others.

4.    Ninety-one  per  cent  of  the  te&chors  said,   (2)   ''|
feel  that  rmsio  should  be  integrated with  other  subjects  as

needed  for  interest  and  emphasis.in    There  was  a  slight

difference  of  opinions  and  one  duplication,  but  there  was

no  doubt  about  where  the  consensus  would  fall.

5.    Eighty-seven pep  cent  of  the  teacher.s  seemed  to
feel  that  (1)  Iimsic  as  a  means  of  unifying  or  developing

inner  personal  relations  within  the  school  is  of  equal  value

with  other  subjects.    It  was  interesting  to  note  that
several  of  the  teachers  who  felt  that   (3)  rmlsic  is  of  less

value  than  other  subjects  in  the  school  have  been men.

One  of  them  was  a  man  who  has  no  college  degree   and  is

teaching  on  a  lower-than-average  certificate.    It  is  also

interesting  to  note  that  several  teachers  who  felt  that

(2)  rm8ic  is  of  more  value  than  other  subjects  in  the  school
have  been  "sic  majors  or  teachers  who  have  had  more  than

the  required  amount  of rmisic  training.
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6.     Oivez`  75  pep  cent  of  the  teachers  showed  by  their

reaction  that  tney  felt  that   (1}.  rmisic  fundanentals  should  be

taught  as  needed.    There  was  some  variance  of  opinion  here

and  one  duplication.     Si]£teen  pep  cent  thought   (2)  mtlsic

f`indamentals  should  be  taught  only  on  the  basis  of

appreciation.

7.    This  group  of  statements  was  challenged  more  than
any  other  category.    About  three-fifths  of  the  teachers  agreed

that  el&ssroom mnsic  should  place  primarly  emphasis  in  its

recreational  qualities  and  values,  while  37  per  cent  main-

tained  that  classl.oc)in music  should  place  primary  emphasis

on  its  cultural  and  aesthetic  qualities.    There  were  nine
duplications.    One  tea.chef  felt  that  classroom unsic  shoiild

place  primary  emphasis  on:

(1)     Recreational  quaLliti6s   and  values  in  PRIMARIr  GRADES

{2)     Techaieal  qualities  in  HIGHER  GRADES

(3)     Cultural  and  aesthetic  qualities  in AIL  GRADES.
Llt  will  be  interesting  to  note  again  that  a  great

number  who  check  number   (3)  were  teachers  who  have  had  more

than  the  I.equiped  amount  of  rmsic  training.

8.     There  were  two  of  thetinpee  Statements  under  this

Category  between  which  all  of  the  reactions  were  divided.    It

was  practically  evenly  divided.    Fifty  per  Cent  of  the

teachers  thought  that   (1)   students  should  be  permitted  to
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express  without  restraint  their  positive  and  negative  feeling,s
about  music,   and  tr8  per  cent  thou.ght   (2)   students  should  be

encour.aged  to  express  their  positive  and  negative  feelings

about  music  only  under  constpuctlve  guidance.    There  is  a

slight  difference  between  the  statements  "hich makes  the

second  one  somewhat  more  desirable  in  an  actual  teaching

situation.    The  reaction  to  this  category  Could  be  caused  by

the  fact  that  these  teachers  are  not  familiar with music  as
such,

9.    All  but  one  of  the  teachers  felt  children who  are
capable  of  outstanding  performance  in music  should  be

encouraged  according  to  their  capacity  in  the  classroom.

Tentative  conclusions.    The  reaction  to  this  section

of  the  questionnaire  was  thorough  and  coxppehensive.    Evidently,

the  teachers  have  been  sincere  in  their  answers.    These  out-

standing  chariacterif tics  have  been noticed  about  their

attitudes:     {1)     They  are  generally  favorable.     (2)    They  are

individually  independent.     (3)     They  are  not  complacent.

(tr)    They  show  instability  in  relation  to  actually  teaching
music.     (5)     They  show  that  the  present  group  of  cia.ssroom

teachers  in  Wat&uga  County  would  be  willing   (with  limitations}.,

but  not  qualified,  to  institute  a  broadened  and  enriched  rmisic

prograr'i.    Some  of  these  conclusions  have  been  arrived  at
through  personal  conferences  relative  to  specific  reactions

to  the  questionnaire.
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Materials. In  the  past,   an  acute  inadequacy  of

instructional  materials  has  restricted  the  advancement  of

rlmsic  in  the  public  schools.    This  is  rapidly  being  changed.

The  schools  of  Wataug&  are  being  equipped  with  materials

necessary  for  theirl  accpeditation  and  also  the  relative

equipment  of  their  basa`1  adopted  texts.    Through  the  Office

of  the  Wataug&  County  Superintendent  of  Schools,   it  has

been  learned  that  a  minimum  of  state-adopted  music  texts

have  now  been  placed  in  all  of  the  county  schools.     Thg

schools  ar.e  busy  adding  the  relative  equipment  to  this  in

the  way  of  records  and  manuals.     The  teacher.s  have  access

to  this  equipment  and  from  Table  XIII  one  can  see  that  a

good  start  has  been  made  in  providing  what  is  needed  for
a  beginning  music  program.
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TABRE  XIII

mTmlj`.rs  TEAT  "clrms  HAVE  oR  RAma  USED

name  of  material
Teacher.a    Per  cent    teachers    Per  cent
that           of               th.at           o f
have             teachers    have            teachers
it               that           used           that  have

have  it      it               used  it

Pitch pipe

Staff liner

Record  player

State  adopted  texts

Rhythm  instz.uments

Supplementary  books

Suitable  records

12

tro

59

69

30

38

53

13

42

62

73

32

40

56

22

43

71

71

37

46

63

23

45

75

75

39

48

66
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It  was  impossible  through  a  questionnaire
to  get  anything  definite  as  to  classroom procedure;  therefore,

the  three  divisions  of  this  section  have  been  devoted  to

getting  a  general  idea  of  the  rmsic  as  it  is  planned  fop  each
classr.oom.     q?he  impor.tant  factor  here  was  to  discover  if

there  is  definite  provision made  for music.    If  there  is,

then  the  writer  is  interested  in  lmowing how  it  is  planned,
according  to  the  distribution  of  time  and  basic  emphasis.

Table  XIV  shows  tentatively  how  the  "sic  classes  wotild  be

scheduled.

TARE  XIV

AppROKIRATE  SCEEDULE  oF  rm.slc   TmcHING  usm   IN  cRAssRoous

Time  alloted Nufroep         Per  cent
of                of
teachers    teachers

Once   a  week

Twice   gi  week

More  than  twice  a  week

No  response

6

40

42

7

6

42

th
8

Totals                                                               95              loo
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Without  det8.iled  explanation,  this  table  would  be  of

very  little  value.    An  attempt  was  made  to  find  how  the  rmsic

classes  were  distributed  and  what  time  approximately was

given  for  its  administration.     Table  XIV  shows  that  I+2  per
cent  of  the  teachers  have  music  in  their  classrooms  twice  a

week  and  and  h4  per  cent  have  it  more  than  twice  a  week.    .A

gr'eat  number  of  these  same  teachers  said  that  they  have
incidental  periods  for  misic  throughout  the  week.    It  could

be  assumed  that  these  per]iods  were  brought  about  when  the

need  for  music  would  arise.     The  teachers  were  somewhat

confused  and  quite  vague  in  trying  to  arrive  at  exactly  how

rm.ch  time  per  week  was  spent  on  rmisic.     This  is  under-

standable  when  it  is  realized  that  no  definite  time  schedule

is  set  up  fop  the  van.ious  school  subjects.    Suggested  times

ape  given,  but the  Handbook a ays :

The  underlying philosophy  of  a  good  elementary
school  emphasizes  the  need  for  a  flexible  daily
program.     To  help  teachers  get  an  overview  of  the
school  day,  a  suggested  daily  schedule  is  included.

:i:u:±m:ea::::¥:gttgndine:Eel::g:rn::d::Eics  Can and

N.  a.  Division  of  Instructional  Service,
fop  ELementary Schools op.  cit.'  p.124.

Handbook
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In  the  suggested  daily  schedule  the  following

period  is  included:

8:45  -  9:L5  --Social  studies  topic  and  related  work.
The  unit  or  topic  often  indicates  a  need  or  provides
opportunity  for  including  the  language  apt8,   science,

:a8:c¥t8i   Science,health,  related  nun,ben  work,"sic

The  next  divlslon was  an  attempt  to  find  the  time
allotment  on  a  percentage  basis  for  five  of  the  major music

objectives.    It  was  hoped  that  a  specific  average  on  each

of  these  might  be  obtained,  but  since  there  was  less  than

loo  per  Cent  reaction  to  some  of  the  objectives  this  was

impossible.    With  the  information  obtained  the  main  ob-

jective  of  the  study  was  reached.    The  writer  hoped  to
find  which  of  these  major  objectives  received  most  emphasis

and  then  the  degrees  to  which  the  others  were  used.     Table

ff\r  shows  a  ver.y  comprehensive  view  of  thi s  result.

Ibid,
_     ___== __
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Singing  has  been  ranked  highest  in  the  group.    This  is

a  natural  reaction.    Most  anyone  can  do  something  about

singing  with  children.    If  a  teacher  has  a  song  book  and  is

willing,  he  can have  singing  of  solne  kind  in  his  classroom.

If  he  does  not  sing  himself,  there  are  facilities  in  the  form
of  recordings  to  fit  the  songs  for  his  particular  grade
available  for  use  ln  teaching  the  children.    These  I.ecordings

&I'e  one  of  the  greatest  assets  that  teachers  have  had  added

to  their  lmsical  reperotipe,  especially  those  who  do  not

feel  capable  of  singing  as  an  example  for  the  children.    It
might  be  mentioned  that  there  ar.e  not  only  recol.clings  to

fit  J®he  songs  in  the   adopted  textst  ES±LW

grades  one  through six  and  The  American

Bthisic  Horizons  for

S_i_n=ge=r fop  grades

seven  and  eight,   but  numerous  companies  are  making  recordings

of  the  songs  in  the  books  they  publish.    Information  concern-

ing  these  may  be  obtained  from  any  reliable  ]unsic  dealer,  or

any person who  has  specialized  in  the  music  field.

I,istening  is  second,   and  naturally  so.    If  the  school

provides  good  recordings  and  a record  player,   the  teachers
should  certainly  avail  themselves  with  the  opportunity  of

using  them.     Many  times,   a  teacher  finds  a  completely ,new

world  of  expel'ience  when  he  begins  cultivating  the  habit  of

listening  with  the  children®    The  materials  ape  so  complete

and  dir.ections  for  use  are  on  such  an  elenenta]:.y  basis  that

arty  teacher  who  is  interested  is  able  to  apply  them  in  the
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use  of  the  records.    It  does  not  take  long  for  both pupil  and

teacher  to  realize  that  they  are  not  only  getting  enjoyment
and  relaxation  from the  listening,  but  are  also  receiving  edu-

cational  values  from  the  source  materials  which  add  them-

selves  incidentally.

The  last  division  in  the  section  of  Procedures  was  a

direct  question  to  find  out  if  schools  and  teachers  were

making  provision  for  music  in  the  planning  of  the  curriculum.

Table  XVI  shows  the  I.eaction  to  this  question.

TARE  AVI

CURRICuliuM  PLA`ENING

Number         Per  cent
of                of
teachel.a    teachers

In planning your  curriculum,
is  provision  made  in  your  school
prograri  for  music  and  theactivities  related  to  it?I

Yes

NO

No  response              27

Totals                                                              93
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It  is  encouraging  that  67  per  cent  of  the  teachers

ar.e  having  definite  plans  made  for  a  program  of  music.     It  is

also  discouraging  to  see  that  28  per  cent  of  the  teachers  have

not  even  responded  to  this  question.    This  means  that  there

is  a  feeling  of  instability  I.elative  to  the  placement  of
music  in  their  schedule.    This  is  gi.eat  enough  to  be  of

oonoern  to  the  administrators  of  the  schools.     The  Handbook

S ays :

The  kinds  of  programs  or  schedules  used  in  a  school
are  very  ixportant,   as  through  them  the  school  reflects
its  philosophy  of  education.    PI.ovision  is  made  for
either  a restricted  or  an  enriched  curl.iculum,  for
¥::iLap:o::B:%g  and  Participation  or  fop  mere  recitation

Evaluation. The  last  division  of  the  questionnaire
was  concerned  with  finding  out  what  worth  the  music  pl.ogram

was  to  the  teachel's  last  year.     This  was  accorxplished  by

having  them  tell  what  it  had  contributed.    The  first  section

was  aLpranged  whereby  teachers  would  be  able  to  check  those

major  objectives  of  music  which  had  contributed  to  their

Program.

Table  AVII  will  show  what  was  found.

EEi§.,  p.122.
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PARE  AVII

CONIR1-BUTI0N  OF  iThJOR   OBJECTIVES   OF  }"SIC   TO  THE   TEACHING
pROGRAm

Major  objective                                                 gFbep        ::P  cent
teachers    teachers

Singing

Playing
Listening

Creating

Responding  rhythmically

The  teachers  have  been  consistent  with their  reactions.

Table  AVII  verifies  the  results  of  Table  AV  (page  69}`.     It

also  snows  that  there  is  not  a possibility  of  value  being

realized  from  an  activity which  the  teacher  is  not  capable
of  directing.

The  second  section  of  this  last  division  gives  an

account  of  what  the  teachers  feel  music  has  contributed

to  the  various  areas  of  the  school.     Table  XVIII  shows

it  clearly.
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TABIE  XVIII

HOw  TEE  TEAclrms  THNK  rmslc   RAs   CONTRIBUTED  TO  TEE  SCHOOL

Statement
Number         Per  cent
of                of
teachers    teachers

Mnsic  in  out.  school  has  been
a  definite  contributing
factozi  toward  better  comrmmity-
school  relationships.

Classroom rmsic  has  been  a
definite,  positive  contributing
factor  in  the  intra-school
relationsbip.

Classroom rmsic  with  the
individual  classrooms  has
been  a  definite,  positive
contributing  faetop  in  the
inter-classroom relationships.

Classl.oom music  has  been
a definite,  positive
contributing  factor  in the
personal  development  andadjustment  of  individual
students.
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Although  the  music  program has  been  limited,

teachers  have  been  able  to  see  its  value.    In  general,

the  teachers  of  Watauga  County  feel  that  "sio  is  of  great
value  to  thei.r  schools  even  though  it  may have  been  very

limited  in  some  cases.    This  opinion  is  not  only  a  result

of  this  questionnaire,  but  of  personal  opinions  from

individual  beacheps.

Division of  the
_      _   _I_i   i           ___         _     __i             _   _                                     _

questionnaire.    The  group  of

questionnaires  was  divided  into  thr.ee  categories:     (1)  the
teache:I.s  with  more  than  the  required  amount  of  music

training,   t2)  the  teachers  with  the  required  anount  of
music  training,   and  (3)  the  teachers  with  less  than  the

required  amount  of  misic  training.    The  results  ar.e

shown  in Figure  1.
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number  of
teachers

loo

90

80

More  than                 Amount                        Less  than
re quire d                  I.equired                  required

FIGtJRE  1

GROUPING   OF   TEACHER   QUESTIOH_VAIRES   ACCOREING   TO
rmslc  TRAINING
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Thez.e  were  several  outstanding  observations  relative

to  the  gr`oup  of  questionnaires  of  the  teacher>s  whose  tr.aiming

was  more  than  the  required  amount:     (1)    Except  for  one

teacher,  the  attitude  of  this  group  was  superioli  in relation
to  their  feeling  about  rmisic  teaching  and  the  music  progl.am.

{2}     There  were  numerous  comments  wl.itten  on  these  question-

naires  which  indicated  a  high  rate  of  interest.     {3)    Their

rmsic  capabilities  wel.e  superior.    All  of  them indicated

singing  ability  and  most  of  them al.e  able  to  play  one

instrument  or  more.     (4)     They  have  taught  music  to  meet  the

five  major  objectives  and  have  planned  a  definite  rmisic

program.     {5)     Thdr  evaluation  was  done  in  an  objective
manner  but  it  was  evid.ent  from  the  many  comments   accompanying

this  group  that  the  teachers  wepo  personally  interested  ln
the  program.

The  significant  factor  in  this  small  isolated  group
is  that  tbeir  extra  training  has  given  them not  only  the
Capability  to  e][ceed  other  teachers  in  the  teaching  of  misic

but  that  their  intez.est  in  the  program is  so  inch  greater.

These  teacher.s  are  capable  of  giving  both  inspiration  and

instruction to  other. ,teachers.
The  group  which  had  less  than  the  required  amount  or

no  rum;sic  tpaLining,   reacted  completely  opposite  from  the  first

group  mentioned.    In  surmarizing  their  questiormaires,  one
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might  say  that  they  had  little  or  no  music  training,  limited
interest  and  no  capability  fop  the  teaching  of  rmlsic.

Since  the  large  group  consists  of  those  teachers  who

have  the  Pequiped  amount  of  music,   the  greatest  concern

should  be  wit.n  them.     Several  t]aings  might  be  &ssuned  to

begin  these  considerations:     (1)     these  teachers  included

music  in  their  college  program  because  it  was  required  fop

graduation  or  certil-ication,  many  of  them  taking  it  solely
because  it  was  required;   (2)  many  of  this  group  had  no

music  background;   {3)   some  of  the  group  had  had  some  misic

experience  prior  to  entering  college;   (4)  all  of  the  group

was  taught  on  the  same  level  in  the  college  classes;   (5}

those  individuals  who  hal  some  misic  background  advanced

in  their  music  work;   and  (6)   those  who  had  no  music  back-

ground  were  able  to  comply  with  the  plan  of  the  courses
enough  to  meet  the  requirements  for  credit  but  did  not
advance  at  all  msically  nor  in  their  attitudes  towal.d  music.

These  assumptions  are  based  on per.sonal  conversations

with  teachers  and  music  super.visor.s.     Their  concer.n  is  I.e-

lated  to  the  fact  that  so  many  students  get  a  degree  in

education with  the  required  amount  of  music,  but  still  do

not  feel  qualified  to  teach  even  the  most  simple  rmisic  to

children.    This  problem would  of  necessity  be  reverted  to

the  builders  of  the  college  curl.iculum for  education majors.

Someone  has  suggested  a  split-class  system  of  teaching  these
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groups  in  order  to  more  nearly  reach  the  students  on  a  level
of  coxprehension  fop  them.     This  is  a  problem which  cannot

be  relieved within the  present  teaching  staff ,  but  attention
might  be  given  in  behalf  of  those  who  are  being  graduated

each  year.    The  writer  is  quite  conscious  of  the  individual

rebellion  that  exists  in  some  cases  where  no  type  of

oum.iculum would  qualify  the  person  for  teaching  music.

Guidance  in  the  selection  of  fields  of  work  is  needed  in  a

situation of  this  kind.

Sumnam.    It  will  be  necessar.y  in  order  to  make  a

complete  surmary  of  the  results  of  the  questionnaire  to

repeat  some  of  the  tentative  conclusions  which  have  emerged

ds  the  study  progressed.    After  completing  the  study  and

analysis  these  ideas  have  been  predominant  enough  to  merit

a  place  among  the  general  conclusions  of  the  entire  results.

(1)  The  teachers  of  Watauga  County  are  a  well  trained  group
from the  standpoint  of  their  general  education,  and  are

still  working  to  bl.ing their  educational  status  to  a higher
level.     {2)    Almost  all  of  them have  the  required  amount  or

nor.e  than the  required  amount  of musical  training  to  certify
them  in  their  specific  fields.     (3)  As  a  whole,   they  az.e

ideally  situated  from  the  classroom  standpoint  to  use  the

self-contained  classroom method  of  teaching.     (4)  Thel.e  is

enough  individual  misic  capability  to  establish  good  rmsic
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relations  in  each  school.     {5)  The  attitudes  of  tea.chefs  are

good  in  relation  to  the  teaching  of  music.    Their  reactions
show  that,   if  approgLehed  properly,   they  would  cooperate  with

administrators  to  do  all  that  they  are  capable  of  doing.

(6)  The  materials  ape  not  adequate  but  ar.e  sufficient  for  a

good  beginning  music  program.     {7)     The  tea.chefs  ar.e  making

an  earnest  effort  to  include  music  in  their  schedules.

{8)  The  greater  part  of  the  rmsic  work  in  Watauga  County  for

the  past  year  has  been  in  singing  and  listening.     (9)  The

teachers  have  agr'eed  that  music  is  of  value  to  their  school.

(10)  There  are  no  special  music  teachers  in  the  county

schools  of  Watauga  County.

With  these  idea.s  in  mind,  the  writer  will  proceed

to  show  how  they  are  related  to  the  colimLon  problem  of

riiaking  a  music  program  grow  in  a  county  situation  such  as

Watau8a.



cRAPTm  IV

Surm4AR¥,   coNCLusloNs ,   AND  REcormLfmiDATloNS

In  order  to  make  a  concise  and  compl'ehensive  summary

of  the  complete  study;  the  writer  will  follow  the  exact

plarl  as  stated  in  the  statement  of  the  problem.

(1)    1that  has  been  done  in Watauga  County  in  the  development

of  a  music  program?

1.    Teachers  have  been motivated  to  equip  themselves

with  college  degrees  in  their  respective  fields  which

include  a  required  mLisic  course.

2.    The  self-Contained  classroom has  been  established.

3.    Some  of  the  positive  attitudes  have  been
established  in  teachers.

4.    Teachers  have  attempted  to  include  music  in  their
scbool  curriculum.

5.    Some  materials  for  the  teaching  of  music  have  been

purchased.
6.    The  state-adopted  texts  and  manuals  have  been

provided  for  ln  the  schools.

(2)    What  problems  now  exist  that  might  suggest  further
investigation?

i.    There  are  no  rmsic  teachers  in  the  county  schools.
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2.    Any  attempt  on  the  parit  of  the  principals  to  use

classroom  teachers  who  are  qualified  to  teach music  in  the

building  program for  msic  completely  defeats  the  philosophy

of  the  self-contained  classroom because  the  only way  he  has

of  using  them  is  on  a  depal.tmental  basis.

3.    There  is  no  professional  rmsieal  guidance  for
classroom  te&ehers  which  means  that  they  have  no  resources

to  dri8.w  upon  when  they  really  need  and  want  assistance.

4.    Teachers  say  they  are  adequately  equipped  to
teach rmisic  but  do  not  feel  secure  enough  to  actually  attempt

the  job.

5.    Administrators  are  nob  urging  self-development
in  music  for  teachers.

6.    The  music  program  in  the  county  has  been  pestricted

by  conghacent  attitudes,  lack  of  adequately  trained  persormel,

lack  of  lnaterials,  lack  of  inspiration,  and  initia;five  on  the

part  of  both  teachers  and  administrator.a.

(3)     How  to  colxpare  the  information  of  this  survey  with

wh.at  various  uriters  think  are  the  problems  in  the  field.

All  of  the  results  of  the  tabul&tions  of  the

questionnaire  are  in  agreement  with what  the  writers  in
the  field  think  according  to:

1.     The  importance  of  rmsic

2.    thy  lngsic  should  be  taught
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How  music  should  be  taught

The  dangers  of  the  progf am

The  philosoptry  of  the  self-contained  classroom

methed  fop  the  teaching  of  music  successfully.

The  primary  concern  of  a  county  situated  as  this  one

should  be  the  fact  that  they  ape  providing  no  professional

msic  resources  to  classroom teachers  in  the  progression  of

their  work.    Another  concern  should  be  the  f act  that  teachers

are  not  taking  advanta,ge  of  the  periodical  mlsic  training

that  is  provided  fop  them.    In  checking  with  officials  at
the  rsusio  Educators  Workshop  that  has  been  held  in  Boone  for

the  past  two  consecutive  years,   it  was  folmd  that  there  had

been  no  registrations  from  the  teachers  in  Watauga  County.

These  are  things  that  t7.rie  writers  in  the  field  think  are
vital  to  a  successful  music  program.

At  this  point  it  is  r`easonable  to  believe  that  on  the
basis  of  the  results  of  the  questionnaire  in  relation  to  the
conclusions  drawn  from  the  study  in  direct  comparison  with

conditions  in  the  county  and  the  liters.tune  that  has  been
ej[amined,   recommendations  could  be  made.

(tr)     What  pecormendations  can  be  made  for  an  improved  misic

program in  the  county  based  on  the  data  collected?
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1.     Continue  to  educate  personnel  of  the  county  schools

to  the  need  of  a  broadened  misic  program.

2.    Continue  to  strengthen  teacher.a  in  the  belief  that

they  are  capable  of  teaching ]msic  on  a  cooperative  basis.

3.    Urge  teachers  to  avail  themselves  with  every

possible  opportunity  to  broaden  their  musical  experiences
and  education.

h.    Urge  administrators  to  feel  the  necessity  of  a
music  program  and  to  establish  concise  objectives  for

teachers  in  order  to  promote  it.

5.    Lead  county  administrators  and  personnel  in  tfie
county  schools  to  a  realization  that  with  the  help  of  some

type  of  ppofession&1  msical  guidance,   the  county  could

progress  with  a  music  prograri  of  which  the  schools  woul.d  be

proud  and  from which  the  teacher`s  and  students  would  realize
satisfaction,  enrichment,  and  broadened musical  training.
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AN  RERENTAmr  scHooL  RTslc  QRESTm NNAIRE

To  the  Teachers  of  Wat&uga  County:

This  questiormail.e  has  been  assembled  by  a  gpadu&te
student  to  gather  data  for  a  thesis  which  is  required  for  the
Master  of  !Apts  Degree  at  Appalachi&n  State  Teachers  College.
The  reactions  that  you  give  here  will  involve  you  in no  way
because  the  results  are  strictly  fop  educational  purposes.

The  wr'iter  is  interested  in music  as  it  affects  the
lives  of  people.     There  is  rm.sic  in  some  form  in  every
individual  which would  bring him mieh happiness  and  satis-
faction  if  he  were  made  conscious  of  the  fact.    It  might  be
gpe&t  enough  to  create  an  accoxplished  rmsician  or  small
enough  that  it  would  never  be  seen  outside  the  individual
himself.    Hnsic  helps  to  make  happy,  well  adjusted  people.
It  has  been  learned  that  it  even  speeds  up  production  when
used  in work  areas.    A  force  that  affects  individual  lives
to  this  extent  should  be  of  great  interest  to  teachers  who
ape  molding  the  lives  of  children.

Please  do  not  stop  until  you  have  examined  the  complete
questionnaire.    Much  effort  has  been  made  to  give  you  a  well-
rounded  picture  of  your  own  idea  of  the  rmsie  ppogran.    The
wpitep  sincerely  hopes  that  this  will  not  only  aid  in  this
study,  but  will  also  help  each  individual  personally who
earnestly  examines  it.

TRAclrm  QmasTloENAIRE

I.    General  Information
RTame
School
Grade   ( or  Grades
Certificate
Degree RE

Class
prLajor

Grade
A(flnor

I  have  had  Music  courses  in  (Please  give  quarter  hours  if
you  haow  how  many)

flano
Voice
Theory
Music  History
Appreciation

llfnsic  Teaching  Ftethods
Band  or  Orchestp&
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Year.s  of  te&ohing  expel.ience  in  present  field:
be8irmel`
under  five  years
between  five  and  ten  years
over  ten  years

DI RECT I ONS :

1.    I  teach

2. I  teach

3'  :1n!:)

tr'    Iplay

Place  check  marks  beside  the   statement  in
each  group  that  applies  to  you.

One  grade
A  mixed  group   (ffxplain}
Departmental  work  (Explain)

No  music  at  all
All  the  ziiusic  that  is  taught  in  my  group
To  supplement  another  person  who  teaches

rmsic  for  me

Very  little
Well  enough  to  teach  children
lifell  enough  to  do  solo  work

No  instrument
Piano
Other  instruments,  which?

H.     ATIITTDES

1.    I  feel  that
(I)I
(2)I

(3)I

2.    I  feel  that

=!:)

Not  at  all
Well  enough  for  class  purposes
Well  enough  to  do   solo  wor.k

have  an  adequate  background  fop  teaching  music
have  adequatehackgl.ound  for  teaching  music  in
a  limited  classl.oom  situation
have  background  to  teach  rmisic  in  any  classroom
situation

Music  is  of  limited  value  in my  Classroom  situation
Musicls  place  is  only  in  special  programs
Music  is  a  necessary  part  of  my  classroom  situation
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I  feel  that  music
(1)    Should  be  extended  only  to  those  students  who

have  special  talents.
Should  be  extended  to  any  student  who  wants  to

participate,  I.egardless  of  ability
Should  be  for  all  students  and  should  be

adapted  to  his  own  interest  and  level

that "sic
Should  be  kept  separate  from  other  subjects

=       i    Sh:::Se&ef:n-t:£::::gtw::± :±gi:a::bjects  as
_    (3)    Should  always  be  integl.abed  with  other  subjects

5.    rmisic  as  a means  of  unifying  or  developing  inner  per.sonal
relations  within  the  school  is

=  i:;   i: :::s*::=¥j§e:EL:h:::g:I:::#§:§S:: ::: ::::::
I  feel  that

(1)     Music  fundaLnentals  should  be  taught  as  needed
(2)     rmisie  fundamentals  should  be  taught  only  on  the

basis  of  appreciation
{3)     No  music  fundamentals  al.e  necessary

7.     I  feel  that  classroom music  should  place  primary  emphasis
on  its

(1}    Recreational  qualities  and  values
(2)    Tec]mical  qualities
{3)    Cultural  and  aesthetic  qualities

8.    I  feel  that  student  should be
{1)    Permited  to  express  without  pestpaint  their

positive  and  negative  feelings  about  music
(2)    Encouraged  to  express  their  positive  and

negative  feelings  about  music  only under
constructive  guidance

(3)    Restrained  in  the  expression  about  music  because
of  the  detrimental  effects  of  such feelings

I  f eel  that
_ __     (1)     No  child  should  be  allowed  to  excel  in  his  music

group  regardless  of  his  caLpacity
(2)     Children  who  are  capable  of  outstanding  performance

in  rmisic  should  be  encouraged  according  to
their  capacity  in  the  classroom

(3)    All  children  should  be  kept  on  the  sane  level  in
the  classroom until  the  entire  group  has
grasped  adequately  the  fundamentals  presented
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Ill.   inTER-
Following  is  a  list  of  suggested  equipment  which  could
be  exployed  in  the  rm.sic  curl`iculum  in  the  classroom.
It  is  by  no  means  exhaustive.    Please  check  those  which
you  have  and/or  have  actually  used  in your  own  situation.
List  others  you  have  used  which  are  not  included.

E£E±    E±Z± ±±!S£      Equipment

IV,

Pitch pipe
Staff  liner
Record  player
State  adopted  texts
Rtrythm  instruments
Supplement ariy  books
Suitable  -ire'®ords

PRoosouRrs

1.    Following  is  a  table  wh.ich will  show  the  approximate
time  spent  on  music  in  your  classroom.     Please  cheek
the  one  that  applies  nearest  to  you.    Also  insert  an
approximate  time  with  each  period  that  you  check.

Approximate
time  in  period

1, Once a  week

2. Twice a  week

3. More than  twice  a week

_tr. Once  every  two  weeks
5. Once a  month
6. Incidental  periods  equlalling                minutes  a

week
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2. Following  is  a  list  of  Major  Objectives  for  a F[usie
Program.    Read  each  one  cape.fully  and  place  beside  it
what  pep  cent  of  your  teaching  time  is  allotted  to  it.
Per  cent  of
teaching  time
allotted

(1)     SINGING  means  the  expression  of  onels  feeli]ngs
and  emotions  in  song,  group  participation  in
the  learning  and  singing  of  songs,   and  the  use
of  the  voice  for  the  entertainment  of  others.

(2}     PLA]rlNG  means  using  rhythm  instruments  to
express  feelings,  recreation  instruments,
pre-band  instruments,   and  band  instruments.

(3)     LISTENING  means  restfulness,   a  broadened
2mowledge  of  compositions  and  composers,   and
an  appreciation  of  the  beauty  of  good  misie.

(L)     CREATING  mean.s  making  new  songs,   words,   and
rtryt]rm  exercises,  illustrating music  in  art
work,   and  using  music  in  the  teaching  of
other  subjects.

(5)     RESPORE)ING  RHizTIRECALLY  neans   an  expression
of  feeling  through  bodily  movement,  motion
songs,  folk  dances,   and  simple  drills®

In  planning  your  curriculum,  is  provision  made  in your
school  plaogram for  music  and  the  activities  related  to  it?
¥e s                                   RTO

v.     rvALUATION

In  the  group  below,  please  check  those  which  have  made  a
definite  Contribution  to  your.  classroom work  this  year.
Before  Checking  it,   consider  it  from the  standpoint  of :
Attitudes,  personal  reactions,  social  relationships,  and
educational  advancement.

Singing                _   Playing         _   Listening
Creating                _   Responding  rhythaically
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If  you  agree  with  the  following  statements,  please  put  a
check mark  in  the  blank  in  front  of  it.

(1)     Dfusic  in  our.  school  has  been  a  definite,
positive  oontpibuting  factor  toward  better
school-corirmmity  relationships.

(2)     Classroom music  has  been  a  definite,
positive  contributing  f&otor  in  the  intra-
school  relationships.

(3)     C1&ssl.oom  rmsic  with  the  individual  classpoorns
has  been  a  definite,  positive  contributing
factor.  in  the  inter-classroom relationships.

{4)     Classroom qusic  has  been  a  definite,
positive  contributing  factor  in  the  personal
development  and  adjustment  of  individual
students .
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NuneRE  oF  WHITE  ELmmTTAR¥  ScHooL  MPSIC   TEACRERs   IN  incH  couHT¥
oF  NORTH  CAROLIRA  FOR   Trm  SCHoon  izEAR  1951-52

County Htifeer
teachers

C ounty                                  Numb er
teachers

Alanance
Alexander
Alleghany
Anson
Ashe

AverF
Beaufort
Bertie
Bladen
Ebunswick

Buncombe
Eurke
Cabarrus
Caldwell
Canden

Carteret
Caswell
Cat&wba
Chatham
Chez.okee `

Chowan
Cleveland
Columbus
Craven
Cunberland

Currituck
Davidson
Duplin
Durhan
Edgecombe

Forsyth
iill.anflin
Gaston
Gates

Grahan
Gpanville
Greene
Guilford
Halifax
Harnett
IIaywood
Henderson
Hertford
Hoke

Iredell
Jaokson
Johnston
Jones
lee
Lenoir
Lincoln
Macon
luladison
mat?tin

MCDowell
Mecflenburg
Jth!thtchell
Montgomery
MOore

Nash
New  IIanovep
Northampton
Onslow
Orange

Palico
Pasquotank
Ponder
Perquimens
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NUMBER   OF  wlIITE  ELmfflNIARy  SCHOOL  RTslc   TTEACHERs   IN  RACE  cOuRT¥
OF  NORTH  CAROLINA  FOR  TIHE  SCHOOL  YEAR  1951-52   (contirmed)

C ounty                                Numb e r
teachers

C ounty                                   RTufro er
teachers

Person
Pitt
Folk
Randolph
Richmond

Robeson
Rockinghan
ROwan
Rutherford
Sanpson

Scotland
Stanly
Stokes
Suz.ry

Swain
Transylvania
Tyrrell
Union
Vance

Wake
Warren
Washington
Watau8a
Wayne

Wilkes
Wilson
Yadkin
Yancey




